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S e o Msgr.. Francis X. Barrett

INTRODUCTION

- Theﬁ?lnanclng of Cathollc educatlonéhas ‘always been a source 'of concern -~

-and interest to all those involved in GPEIatlﬂg Catholic schools. There is a -~

constant(search for new methods, new ideas in the area of finance. ‘In 1974
and 1975, the NCEA, through thiﬁwark of the Finance Committee of the Chief
Adm;nlstrators Department presented national conferences on Catholic school:
finance:  The work of-these conferences was publlshed in two books. . These_
books are extremely Valuable reference works for those_interested in aldgas-
pects of findncing Cathelic’ education. . ‘They present the thinking and the

- research.of a number of educational pIaCtltIOﬂETE 5peak1ng and writing fram
(the1r experlengeh ) L. . - : \

B

. 4.' This pE?%ént book presents the work of "the Third Natlcnal anferenza on
. Catholic School Finance. -It is'intended to.be a Summation of the papers pre-
sented at that conference. ‘The conferencé was held in Dallas, Texas from,

March 6-9, 1977. This ‘conference intended to build on the past ones, There-
fore, it 1ntroduced some new approathe% to .subjects prEV1Dusly treated as in-
Ms. Cappéll's tdlk on all lay schools, as well as new taglcs such as Dr. Appel's

talk on marketlng : o A o8 1 ; \

In preParlnw the talks fggzaxge conference for publ;aatloﬂ sofie aditing

" has. been done. In order to avoTd duplication, substantial parts of tne talks

on" tuwition and accounting which appeared «in’ previous. conference Leports have
been; lﬁted in this publication. While the presentations were deemed essential

10 \@g.te;:;ﬁg their first conference, it was felt that there was no need

hem entirely .in this book. Reports from the 1974 and 1975,
< available from the NCEA Publications folCE '

; Q I w;sh\tD express my sincere appreciation to Fr: John Flynn who has

-\gjrved falthfully as chairman of the CACE Committee on Finance. Wlthaut his
- %

ti%; and effort, the 1977 conference would never been held. ' Thanks are

fdue al$o to-all the members of the\Flnanie Committee as well as to, tHe pre-
. senterd. "Special ‘thanks to our Dallas hostess, Sr. Caroleen Hensgen, Super- -
'ﬁlﬁtERdéﬁt of Education for the diocese of ‘Dallas Finally, most especial

- thanks,; fiust go to Ms Mary Glenzinski, the LonferEﬁcgjsecretary who prepared

;fhlﬁ EQDk _ . A ‘

= R . . . i

Executive Director - : -
‘ Department o6f ‘Chief, AdmlﬂLStratDTS
AN

A
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- F_j, . T : i s
\ .. ° THE THEDLDGY OF NAN R o
v ‘ﬁ ] E ‘ ) . - ) . i‘; ;v'v . , 7 s ;‘_ r 1”_ ) jﬁz ‘7 B » * R s ;‘
L @ e AMr Rabert E. Tinker el d Ty
| Partnelr, Gonser Gerber Tlhge%%btubr e 3 oy
o Chicago, Il\}mols\ S ) N
5 A £ s 'f..: *
Rellglaus educatiﬂﬂ .Catholic edu:atlcn is ar f':entuig i) 7£31th: A~fj liiQ*
© priest ministers to men,+ women' and . children with' fdjth:" ggat thrcﬁgh him” Ged <
,will make his-a healing, saving ministry.. Tﬁ%ough th Prlest God reache * }9}5 .';13%

H B “
= o

out for- the hearts andg¢souls 6f people. Sometimes pebpl
sometimes they'are no There ‘are no guargntées R
L. "." : ‘; s’lerV:

A teacher meets puplls-—thlld or adult—=W1fh farth that an experlenca Gf -
learning and growth will take place. There are, times-‘when the IéSPDHSE is 4" '35
'good and times whenait is not. There are no.guarantees, . Lt SE ey :

. o : , . P 5 - !

~ The Church and the priest are cﬂgmissioned to minister to tHaseﬂQn need

of salvation; the- schcol and ‘the teacher are challenged to‘§§0v1de educati n *f R

for the uninformed. . Together, the Church and. the. school, pass gﬂwﬂ the heritage . .7, > -
of faith and 1earn1ng - They encourage .the discovery of new faéts'and inter- I

pret God's cantlnuing revelatluﬂ to man. There are na guarantees ';.v a '»5;f; §=

’L'"'

There are great challenges to any effort.’ Whlle therevare dlsappalntmen 5
there are many successes.: The leap of faith produces great gain fof man's ré-' . .
lation with God. By faith Churches have been built where none stood decades. ' ,. .. 4
or generations ago and from whose mimistries all benefit. By faith Schools o
have been built and staffed. Qpen to all, -they have provided :pllglaus educa- . -
tion for significant se®tors of our society. ~.These churches and=schools havé ?g
been built by the hard work and: sacrlflce of men and women whosg minds and’ B
hearts have been tcughed by God. They are strong statements of man's partner- .
shlp with God -in a WOIShlplng, teachlng, heallng mlnlstry for all people. e
, Elnanclng the Church aﬂd~the schood 1n th21r Joined missions is a_task

that ;hailénges the best :y can bring to it. Pyramiding costs, escalating
salaries,” soaring fuel bills, changing patterns of enrollments. "rec uire-fiesh
thlﬂklné; sound judgment and much W1sdam of boards  and admlnlstratérs

What is quulTEd to 5urV1ve? AFlrst, stateAycur é%mmitment.A You must
accePt and believe your faith. You must'accept and believe in your .education
and its programs. You must bring integrity to your wa?shlplng, praying and
preaching; tp your teachlng, learning and yoyr eff@rté to inspire others to: N
learn. Your lives--personal and perES%10HQI=—muSt gilve witness to what you ]
believe and confirm what you teach. It is not possible to get othexg to be .
11eve what yQu do not belleVe, or get Dthers to pIaCtlcE what you ;nct .

t

-
Tl
ﬁ

P : : - : N
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Thé fccus of Cathgllc education is a true 1ﬂtegratlan Qf falth and learn—
There }s nothlng theoretical about - it, nothing "iffy."" It is belng ‘and

love, dlSclpllne falth knowledge, per51stenc35 trust, commltmeﬂt aﬂd rLsk
It 13 a hlghly subgectlve experlenie that is’ new and fresh each day

T

v oo

The facts of your fajth are to be learned amd mastered? They must be+ﬂ

coﬁmunlcated by teathers with enthu51asm ifi- their 1ives and in their tea:hlﬂg

The "school cannot be separated from the Church the parish or the diocese.
The facts about -each of these are important. A llst;ng should 1ncludei?
>

i = -

Whom dDes ‘your Churgh serve?’ How many peaplé does it'minister® tof’

reg21V1ng and giving. It is an exti'ting combihation of acceptance,

How many’ famlllgs? ‘ch long has it served? WHat mlnlstIIE% are avallable?

T

Whé*founded ‘your Parlbh .and your dlocese? When? Whd in ‘the communlty
are not now reaahed by the Ghurch? T ,

What reséurceg iff dollars, people and faCllltléh are used in car;ying

’ out the mlsslon of the Church? - o el

"What programs and services ddes the school wvffer? ‘To whom are theSe pro-

grams and services avallable? What is the enrollment* :7 K .

LA .

v "

Who—are the admlﬂlstrator5¢ Who are the members of the Board? What aré

the qualifications of, Each* . - S )

What is your physical.plant?-

= i

How many bonks are in Eﬁe librdary? What other learnlng tools such as .
' laboratorles teazhlng aids, audio v1%ual resources are avallable?

B =

What is. yaur budget* What are the sources of income? How is this'mGhEy

spent? What are the t@tal assets of the sghGGI? What are the llabilltlesﬁ

What does it cost to Educate a child at each grade level? What,dées it

cost fo put a teacher in a classroom? What do special ‘teacherss; coordi- .

‘nators and cansultants Gost? Lo o L

" . i

'What is the gap between ‘the cost of education and the income receqvedg

frDm'tu1t10n and fees? How is thl§ gap’ clo?ed? Or, is-it? . B

How many alumni graduates “and former students, are products .of your
school? Who are they? Where are théy? S .,

Who paid for the bulldlngs and..the other 1earﬂ1ng IESDUICES ﬂDW i, use?

i

Once the facts oé your program are known, they'musf cansta fi,;pe evdlugﬁ
ated. tdgain, we- can ask g series of queratlmna regardlng them )
Aré_yaui programs and services meetiﬁg the needs of thosg in the church
school anpd community? Are they of the quallty needed aﬂd expected?

Should old ones be changed or new ones ‘added?

4

Nel

1




Afe ‘the physlcal resources af bulldlngs and equipment aquuate? Are yaur
bulldlngs well used--each day? thrOughDut the year? Héw mlght %hey bet-

© = 3. ter be. u5ed? . L .
Are admlnlstrators and teichers properly equlppéd for their 3531gnménts§ . Vji
Are their objectives clear? Do their ijéCthES match those of the schgcl? .

0f ‘the Church?

' L = ) . e

A Is your budget adequate? If.not, where is it inadequate? How much? What
difference does it male? TFeor whom? What impact does this have on' the .
students and -the. Cﬁurih?A I o - ' ‘

z - ' :

It is also 1mpartant to repart the facts’ to those being served and to -
the many who have varying degrees of interest in what you are doing and who
'.can have an 1mpact on your ability to. continue to do it. This is not a one
tlme effurt,a It i's a cantlnulng resPon51b11;ty ' : :

_ Following this seek the evaluation of these facts by those you serve

and those you seek’ ta serve.. Involwe key publics as parthers with you in
‘examining and firming up. yaur phllo%cphy and statement of commitment. Ask
‘them to help plan: short.range and long-range cbjectlves and to help carry out .

the agreed upan pragrams : . R -
i . : . e ~ . ,_hp;\ R
As educators, you hold a sacred trustxfthe educat1on and, the fcfmat an of
the minds and souls of boys'and girls, men and womem<are in your care. admin-

i
]

istrators and -teachers, it is difficult to mdintain the fine balance of theL
!

secular with the sacred, the finite with the infinite. But try you must. -

" A
. The facts Gf‘ygur pragram m&st be matched w1th truth: and value 'Only as
~1ﬂ5§1tut1@n5 whlch serve people and their needs are worthy of being continued
preserved for future generations. Only then may tHey become worthy in-
’struments of God. Your institutions must be interpreted in all that they do
tp serve man, se-God's dreams for man Shlne clear As reflrected by men, they.

t

'must _be adequate dreams, worthy dreams.” - Y. ’ e

The flnanclng of thasc programs of the Churzh and sch@bl must be ach;eved

~ Make no mlstake ‘there is no lack of money. All the resgfirces of~this_world

. and of thé next are God' 's. The lack is in us and in ouy perception of what -
i wa re absut in partnershlp wlth Him.

T 4
: _ Cammuﬁizatg well the faEtS, the valueag the stewafdshlp of y@ur pngrimg
. Be confident in your own commitment té them God has the power to move men's
-+ hearts and minds and give the increase.

G : "amihe ;arefully your areas Df strength. No. 1n§redlent is more 1mpar=>
i tant than a teacher. In Catholic schools\, the teacher is a special kind of

‘ per%,n bringing a unique commitment. Be that teacher a priest, a brother, a
lay man or’ a lay woman . Let us examlna each briefly and with spe¢1al

1n5ig‘h :\ . . ‘ . :}_ =
Whaﬁf15 gépr1e§t -teacher? Describe what he brinfg to his task, what
! - he represents, For whom he pfays and why:  hgw, as aiman;_he wrestles

};V‘ zﬁ\\ i —

=F
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.l
-

. _ S : i . o ,
With=temptation, gets discouraged, .is tired, yet he keeps on giving and
forgiving, teaching and learning. Describe his influence on, boys and

girls, on young gen and women. . His hours are long, szent‘in‘many miniseg

w

‘tries to people. JHis 'life is a witness to his faith.| What a privilege ' %
it -would be to many parents and friends alike, to undérwrite the cost My
. of putting a priest-teacher in the classroom for a year, a month, a week,

a ddy.
What is a nun-teacher? How many times her prayers .penetrate the.dark

veil -dropped over a family or a life. How often her touch and her \pre-

sence bring healing, uriderstanding and peace.- How often she brfngs

laughter, openness and pnde}staﬁding to the lives of others.. How, facing
temptations, weakness and uncertainties pressing in from all sides, sh

is used by God to bring light, knowledge, loue and forgiveness. JWouldn't
it be,a privilege 'to .pay for a nun-teacher in the classroom? That puts - .
the meaning of teaching in a Catholic school in a different value context

and the response and involvement of people in Catholic *education will be

-quite dlffsrenggv : : S . , -

.

What is iﬂbrgthgrétea;her?f He is dedicated to a special form of ministry, °
teaching. AIl his waking hours and energies are focused op bringing ex-
 cellence, the excitement of learning and’ discovery to students. Tired »
~ though he may be, his life forces are used up in service to mankind for

od and the Church. Patient when others are short, he counsels and en-’
courages students over rough- spots when teachers in other schools have
- gone home. He is a map of prayer. .He is.a man of action responding to

*. God's will. What greater investment in education could a caring person
,‘maks than that of putting a brog?erAteagher{in‘a classroom? -

-

- * % L 3
* What is a lay-teacher? He or she is dedicated by choice to Catholic edu-
: : cation. He/she is. avaikable to thé stud®n't: who is puzzled, who doesn't un-
‘ o ~ derstand, who is frightened or threatened by a problem’begween dad and
’ mother and who-can't concentrate in class, but wants to léarn. He/she
is responsive to the child taunted by his peers to cheat, to give way
-to a momentary passion. ‘He/she often takes time after eleven at night
to write personal comments- on each studeq;'s paper so they may learn
and be encouraged. Wouldn't many parents- or friends, respond with joy. to
helping pay to“put-such a lay-teacher in-the classroom? -

It .is also necessary'to explain- the curritulum. Have you taken, time to .
communicate to the. people whdt .is art, what is musi¢, what is history, 'in =
man's world and in God"s? What do we say of /the many disciplines that are,
tools Por action, that bring ingight, understanding and -enrichment to man's -~
encounter with himself, his fellow'men, his world? Report these in a m;ﬁﬁé
ingful way as they really are in value terms, in people:terms, in God's ‘terms.
Money is necessary: It is a fact ‘of our material

. can ignore. Its need represents morékth#n. money neec
. .and ministry important to people.

<world ‘no administrator
It represents service

¥

Giﬁg peoplé;’ycur;people} opportunity to resﬁoﬁd to their needs and in-

“terests. -Are these.interests books? or mathematics? ‘or languages? or-
K ) ’ o 7 ,
ERICw.,. - D
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~

invest in .a sig
7 : =

out’the true value and worth of eﬁch af ‘these. ExPlaln why |
“Put a-spotlight on the role théy play in man's lives. R
's great gift to-man. Gqufconcern@d peaple Qppartunlty to

. =

lflca“t piece of the action. N L ey o
. ) : " ) g""—h-__e“ e " [Q - -
ance.

You assume people knaw all about- what you do and its 1mpcr
don't. Becduse .they don't, budgets are slim, facilities and toqls‘;‘e_les;
than adequate. If they knew a surprising number would cdre and re pond.
Prepare a catalogue of investment opportunities, not to be mailed,
‘you -and key volunteers to usé in reporting your stewardsh;p and- plan, for
your year and years ahead. ' : -

geography? Spel
they are importgh
Knowledge is Go

i
)

- : ! ' .:—:ﬂl
How many dallars will underwr;te the total rellgléus EdUCatIQn of a chlld
for the year? That's an:unknown' quantlty, but- a great investment.

%

Dream no littia dreams they but shrivel the heart.
. Drgam the big dreams that challénge men's souls and
_ stir the blood--that give men a meanlngful partger-:
Shlpf&lth God in His plan of salvation for man. R .

E . B . = 2

Inspired by a statement of Daniel Burnham : .

¢
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THE BDARD'S RESPDNSIEILITY FOR. FINAN

“Rev. R'Db%‘t W. Wilson

, S h ‘Vicar of ¥ducation-
Diocese of Fort Worth

Thé Board's respohsibility for finance. . Who is in chargé of what for

ft}

whom?
Bishop? :’and/or Diocesan Pastoral Council?
) Superintendent?: and/ony Dioceésan School Board?
: Pastor? and/or -  Parish Council?
Principal? and/or - Local School Board?

It would seem to me that we need not dwell at length on the dlstlnctlan
" between administration and policy, on whatever level. Msgr. Olin Murdlck has
"given excellent workshops throughout the country on the distinction between |
administering policy and making policy. Most of you have .read the literature
on this matter. I would like to say that financial matters certainly are of a
polizy naturé Not only thé Sétt{né of a budget but also the development of .
whether the lacal or diocesan badrd, Granted the Board of Education does not
function as a board outside of its sessions. I have seen disasterous conse-
quences of an individual board member visiting 'a school and trying to make ad~ .
ministrative decisions. He or she has no authority outside of the board meeting
- itself. However, the board can and should set up special comm¥ttees which may?
be made up of other than board members. A legitimate committee for an ad hoc
purpose would be a finance board. - ' -
Financing the parish school may be the r35p0n51b111ty of the parish and,
_the parish council, but'the school board certainly has a primary responsibility
for that same concern. _The diocesan ‘school board may. be concerned about financ-
‘ing 411 of the schools, but the local schools should take the first and fore-
‘most interest. If we reduce the proposition to the absurd, the responsibility
. for financing is- the blShOp s or even the pope's Effectively, finance, 1like
~every other area, is best dealt.with on the most lécal level possible, with
B the national and international levels contributing what the lotdl areas cannot
o © contribute. Each area must be concerned with “its own constitutency, but should
: also contribute to theéyhole of which it is a pdrt A diagram of: concentric
zones or areas of responsibility follows. ' : ’ '

a#t

';717'Sgr Murdlck is the Secretary for Educatlon at the.United States Catholic
Conference. -
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CONCENTRIC ZONES

Another way of looking at the question of administration versus policy
making is that all decdsion making must be done with as much inclusion of all
concerned as is humanly possible..:Often ‘there is authority, but no power. Do
you remember the old saying,i/'What if someone gives a war, and no one comes?"
We have authority only insofar as anyone pays attention to that authority.
- One model of the .decision making process is the power cycle. . )

TO TEACH

Decisions™ D. Evaluation

; ‘ 'y S
- ‘ C. Recommendation

THE POWER CYCLE

i

In this model there are both official ‘and unofficial evaluators. 1In a
school setting, the classic example of an unafficial evaluator is ‘the mother, -
who while waiting in line for her child to come out of school, chats with the
other mothers. Sometimes the evaluation may be derogatory. Usually, when.

J the evaluation is negative,. it spins off. 'If it coalesces, and a.group beg

© to complain sufficiently about something, it will either turn in on the org
nization, 'or will be made official and pass on to the recommendation and -action
cycles. For instance, if people complain enough about a religion textbook,
‘they might be made a committee to evaluate textbooks. They pass on their’

.- evaluation to a group of recommenders who make their recommendations to the

. decision makers, who then instruct the administration on.what action to take.

ins
a=

There are also. official and unofficial recommenders as well as evaluators..
The unofficial recommender can also have power. For instance, If someone

9
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gave $50,000 to the school last year, a casual recommendation may slip right
through to action 1mmedlat;1y Such hidden power can be a reality in any
situation. R ' ' o ) ' ‘
Official recommendations should be passed on to decision makers, of
whom there are many. The board of education should always be one of these
decision .making -bodies, ‘but in actuality, the bishop, the pastor, the princi-

. pal, and many others may be the onl; official decision makers. Action should
..be ‘taken only after as many peoplé’ as pﬂ;%iblﬁ have- been lnvolvad*in*the pro- -
cess. An almost sure way for an organization to begin to deteriorate is to
have action without the other processes involved. This would seem to be as

~true of: flﬂﬁh;lﬂg -as of any ofher important déLlSlDﬂ that haq to be- made,

: Another quality of the power cycle-is that it is continu@us and self-
supporting. Immediately after action is taken, a new process should bégin
‘consisting of feedback, new evaluations, new recommendations, new decisions,
and new actions. One of the processes that is performed least often, and
.most poorly, is the follow-up evaluation or feedback. To be effective, the
decision making process must be ongoing as a perpetual entity.

In the area of finance research is essential. To set tuitioén, to sponsor
a fund drive, to look for private business funding, is futile without knowing
as much as you can both about the problem itself and about the constituency
that you have. Research must be accomplished on trends in public education
as well as in Catholic education and it should give light to the educational
benefit of the Catholic school system in general. Local needs should also

be stressed. For instance, what is the status of the public school system in
the area? What is the history of Catholic education in. the area? The prob-
lem- and the objective situation itself should be a matter of constant concern
to the board so that it knows the product it is attempting to sell.

After having researched the problem thoroughly and having kept up with
this knowledge on an ongoing basis, the_ board should take a look at the market
segmentation of the people served or IESEarEh the population. ~What is thé -
socioeconomic level? What geographic areas are being served? Urban? Inner -
city? Suburban? -‘What volume are we talking about? 1In Sun City, CA, no one
is permitted to settle under 50 years of age. The volume for a Catholi¢ school
wolld be non-existent. What benefit to the population can be demonstrated?

" At what level is your constituency edu;atlonally? What is the pgrcentage of

Catholics in the area? °

v

Some dioceses shy away from market -or sociological surveys be;augé of
the expense. I propose that any diocese with a Catholic university can afford
a Sclentlfléﬁlly accurate survey at minimal expense. Our own small diocese
had a survey of the entire Catholic population on a random sample basis, both -
school parents and parents without children in the schools, by going to the
University of Texas at Arlington and requesting a research assistant. A
graduate. ;oclology student was assigned the project as a master s thesis.

‘ COﬂSEqUEﬂtly, we had ‘the supervision of the sociology departmént and. had to
provide only secretarial help, much of which was done by student volunteers.
Brief surveys should be made on an annual basis to know where our people are.
The survey should he made of a stratified ‘sampling; for example, survey parents

, . »
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an outline of one of these.

of school children and parents without children in the Catholic school, both
older and younger parents, etgg The sampling should also be random. The
urvey itsclf should be brief, to the point, and clear. Good feedback should

e given back to the pEDple cancerning the results.

’D"’“m

One of the bagt Examp1es of be;ng product- orlentcd rather than people-
oriented, was given at a management institute I attanded a few weeks ago.
When I graduated from high school, my father gave me an Elgin watch. -It was

‘dwvery expensive watch. I had it for many yaars ~and it worked very-well 1ﬁ—;
deed. " I doubt that any of you have even héard of the Elgin Watch Co. within-

the past few years. What happened? Someone usually says, "Timex!'" That is

‘basically-true, but what happened was that the market researchers for Timex

moved ‘their sales into drug stores. Whereas watches had always been bought
as th&lry, %uddénly, they became popular as mass distribution items, and the
exclusive Elgin company was -forced out of the market. If we are not careful,
we may have an excellent product--Catholic education--but no people to serve,
Although we must alway% sell our praduct ,and have a pr@duct worth Sglliﬂg

or we w111 never be in @ poﬁltlon to prov1de quallty gdugat10n§ ‘much less

-raise money for it, Wa simply will not have a constituency.
. ‘\

Literature on management and problem solving abounds in techniques as
proposed solutions. Almost any problem solving tELhﬂlquE will follow the

-evaluation-recommendation-decision-action model previously referred to in the
power cycle. Since it seems to me that the primary function of a board in

financing is to follow a careful planning technique, I have listed below

-

A. PRELIMINARY PLANNING . . ; .

(By the board)

Gathering the data (Research)

Organizaing the data (Display) : .
Assumptiohs ' '

“Analysis of all p0551bl§ solutions, however "far out"

Screen the two or three best out of the fifteen to foty

that come up r

7. Preliminary prcsentqtlon of results (Recammendatlan)

8. Board - administration critique of analysis and recommendations
9. 'Revisions by the work force

0 Final presentation to ‘board admlnl;tratlon (DELITIDD)

1. Brief, clear objective definition of the assignment

Lo Sy ISR R )

1
B. DETAILED PLANNING

-Who?

1.

2. What?

3. When?- ‘

4. Where? . .

5. How? :

6. Presentation of detailed plan to board (Final decision) -,
11
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C. ACTION IMPLEMENTATION

Progress reporting

Updating- delleHg the plan

Completion . - : e : .
Documentation : B

O IS

“D. FOLLOW-UP - . . '

The above process allows for maximum participation fﬁithéqu’
pProcess. Natlanal research survcys EULh as thmse Df Iﬂth;r Andr
have indicated that. people are
and many examples have been glVLﬂ of altuatlons where' ancﬁ tl'
‘longevity of the schools’ is proven, parents come fort if"
system substantially, An example of this occurred in ithe AIChleCESE at
Hartford, CT, a diocese which has taken th@ philosoph tal §taﬁce thgf %LhOOlSV
can be kept open, and indeed has done so. ' The exampi' """

ﬁ
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.2 local pastor decided to raise the tuition.- Thcgpeapie ﬁalﬂ ufi'; 1t was

much too much and they would just have.to take their children out of the
school.'" During the following year, a l;y commlttee was set up to.assess the
situation, survey the.needs, make recommendatLQns and to.céme to some solution.
"Their régommandatlﬁn to the pastor afnd the bishop was tha establlshment of a
lay board, A board wasgestablished, - When the people saw that long- rdng

.planning was assurlng the permanence vand excellence of their school, they

agreed to raising the tuition’ beyand what the pastor had originally recommended.

_This is a classic example of authgrlty being powerless without the participa- .
tion of all levels in the decision making process. '

: ¥
There are four assumptions or axioms that I would say are true of the
presentation given above. First, as many groups as possible should be repre-
sented on every level of Evaluatlon recommendation, decision, and action.
-As the example given concerning Hafttord demonstrated, the final goals will
be achieved sooner, more efficiently, and more ;ompletely if they are the goal;
of the entire group, and not goals imposed by authority, whether the authDrlty

be of the administrator or Dt the board. . .

Second, we muét look for the real needs and wants of the various constitu-
encies and adjust to them. As described above, we must be people=oriented and
not just product-oriented. Let's face it, as board members and .administrjtors,

we have vested interests. Surv1va1 is an instinct that we all have and & ‘good

one indeed for our physical and mental health! However, we must not 4ry to
survive as an institution to thé detriment of the peoplé we serve. It behooves
us 'to -constantly change instifutionally and personally so that thE ‘People of
God. may be SETVEd in a very real way. AR

" Third, the principles of marketing and research should not prevent us
from trying to inspire our zanstituehcy We haye a message to deliver, in-
deed' a divine message, and therefore, we should try to inspire as many as
possible in the working out of that message. It has been”adequately demon-
strated that a good recruiting program increases the enrollmefit in schools
even as much as 25 percent. This, by the way, is one financial increase--
the number of tuition paying students--that a board can be effegt}ve in

&l
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bringing about in almost every case. If our gk%guct is Egau we wi
to sell it and to inspire people to take part. in .the benefits . of,
education. Let not our ‘testing the market and, researching keep us
ways bringing to the forefront the excellence of the product we have to offer.

",

8 - X . ; .

Finally, don't expect to win everyone over. Mafkating researchers tell
us that there/is an adoption curveé for any new idea, Inncvators make up ‘the -

dany Chinge on people who swallow goldfish. The next .group, however, are the

first 2; percent. These people are "kooks.' We really don't want to base '.g%S;D

early adopters. They make up 13% percent of the total pupq;dtlgn Next 1s

‘the earlyﬂma}érlty (34 percent) and after that the late’majority (34 percent).:

Flnallyg‘WE have the laggards, who make up 16 percent of the total pruldt]Gﬂ

As you might expect, most marketing pgDplE look at the early adopters. ' Us- )
.~ ually, they are better educated, younger, have more mmnﬁy and arey the1efar .

better able to EXPErlment - If we can identify the early adopters in our

.constituengies,; which is d1ff1gu1t .to do, we are able to test almest any

product, including Catholic Educat1un or -financing it. If we are accurate in

. our assessment,. eventually the great majority of people will come around.

Notice, however, that the adopt1an curve is not a "bell! curve. The laggards

make up 16 percent, not 2% percent‘as do the innovators. Some of thag 16

percent will never come around ‘and we must simply face that, fagt.

F)

, » : :
With adequate planping ‘and with inclusion J& as many decision makers as
possible in the establishment of goald and the means to finance them, our Catholic
school system has a bright future. Such things as estate planning,’ develmpé
ment of funds from local busimgss and foundations, :seeking of gdditional
parental support,-or of parish support--all of theaﬁ?are means &f financing
that the boardl can_consider. Primarily the bodrd should take a Peadership
in including perle in making, daz;s;ana about hgw begt to finance thclrl
schiools. - . . :
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‘ ‘CURRENT 'DATA AND TRENDS IN CATHOLIC SCHOOL FINANCE
. ) j’ 7  . B : ] 3 s .
L L _~5“ - . ! Rev ;M%g'i dearq F Spigré ' 'ka£§/
. “Co 15u1tant Sghooed of Education
) C tha11L Un1ver it' of America -

. e

Lhaolq hzve not been 1va113ble gince
Catholic Schoolgs” 1973 1974,

in that rapari lﬂVDIVEd the 1972-73 schigol yéar. . As
ani -School Flnﬂnc& Committee, I agreed toa\obtain some

En

R ;f% : , T .
", - ‘ '*}:» : ) - K ]
011 ce;, such a$ ptfaDﬂﬂbl memey and gomputérized.equip-
rtis lelted,to operating ehpeﬂ itures anﬁ'incaﬁeg of elemen-

~tafx§§chaalé' or the years of 1974-75 -and 1975- 76. It is basedon a short
~questionnaire. forwarded only to the superintendents in each of the 29 archdio-
cesan offices: of education, in the hapé"fhat sufficient response would :be ob- .
~tained to provide a repte%nntat1Va sample of what is happening and likely to
take place in the 1mmedete future . :

"

Loopgratlon with thl% request for some comparative data Wd%vdm121ﬂg and -
replies were received freom 24 of. the 29 offices. Not all were able to provide
complete information for both years but such was provided by ten of the arch-
dioceses, They supplied comparative financial data for both years on 1,220
parish elementary schools, which, is 15 percent of the current 8,340 schools.

In addition, ten of the aTLhdlEﬁEaE% supplied non-financial data for ‘both years
~on another’l ;,?783ch0015 .The non-financial data, therefore, includés ©,498
schools, 30 percent of the total.

. Information was: sought on the two most Tecent years, 1) to supplyidata to
learn what is happenlné, 2) to obtain additional data on pETLEﬂtagEsChaiéEE to
compare w1th the earlier NCEA Data Bank REprt% . C

. Non-financial Data: 2,498)Elemeﬂtary Schools *

The non-financial’ data are necessary not only to establish per pupil
costs -and incomes, bt also to determine tfends in enrollment rand teaching
staffs and pupil-teacher ratios which are important factors. in studies of

"school costs. Table I'presents statistics on schools, teachers, pupils, and
pupils per teacher for each of the 10 a®hdipceses which were not-able to’pro-
* vided complete financial data_for both years. This table also includes the
sub-totals of the above items of the 10 archdioceses which provided complete
data. Individiual statistics for these group\ can be found in Tables II, 111,
or IV, All tables can be f@und at the Eﬂd of th15 @article. ’

The reliability of the data obtained from the sample archdioceses can be
determined by using the chart below to compare the sample (column A) with
similar data reported in the 1976 edition of "Catholic Schools'in Action"
(column B), which includes all schools. In short, the current trends (com--
paring 1974-75 and 1975-76) in the sample match those of the. entire group.

14
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changes with thDSé"tQking place in 1971-72 campartd wit 0-71 Thase data

‘Column C in thessame chare pIDVldL% an DppOTtuﬂLty §ﬁimmp4rL current
were. reperted in U. S. LathollL Schcglb, 1971-72.

. A. SAMPEE, 1975-76 . 1 | B. CSA;-1975-76 T\ € VLEA D CBANK, 1971-72
v | Change/ . Qhange/jg', ' . Chan%e/
: Mumber |  Year Number ° |- Year . Number Year
I R o *-i.:' — b . —— e bl O D i B _
| }Schools. ¥2,498 | -0.9% |. 8,340 | »-1.1 | i 8,978 |- -4'1%
. . K e @ s ' - R A
Pupils 869,387 -2.9% 500,000 -2.6% 5,073,216 -8.3%
Tl o '
! gachers 33,254 =% 25% ) 99}319 -0.7% }f 105,570 -5.9%
2 B o e
+ | Rel. Teachers,k 11,371 -5.0% 34,750 =6.9%° 46 A5%7 -11.1%
[ s 7
fi;; Per Cent ‘ - o - q ;
B Rél, Teachers. = 36% 2 less | - ¢ 35%- “2 less, 445 3 less
" S o o : s 3 ,
" Pupil/Teacher . 26,17 ..5 less |- ,,;5 4 .6 1 . 31.0 1 less .
! B ‘ v ! ' N . .‘3;{‘ ’ {;; . b e:':_ir 3 ,' ! .
_ Comparisoh of columns A and B indicates that the samplé reliably reflects
the same trends as the entire group. Moreover, comparison of columns-B and C
shows that the current trends are a continuation of what started after 1970 and
prov1de§ hopeful signs of a more stable ftiture for Catholic schools. Yearly
trands *since 1971 can be summarized as follows. :
School closings have declined from 4% to less than-1 ’
Pupil enrollment losses have dropped from 8% t6 less than 3%.

Teacher staff losses have fallen from 6% to less”than 1%. ‘
Sister losses are down from 11% to 7%; from 44% to 36% in 4 years.
Pupil/teacher ratio decrease has slowed from 1.0.to 0.5, °

gv \$ ‘ -5 Financial Data: I;ESD-Elementary:S§hoala

[T, I1I, and IV present both financial and non-financial data which
Yyailable by 10 archdioceses on all their parish elementary schools
for both 1@74 75 and 1975-76. Tables 11 and 111 also include data for several
‘groups whlgﬁ reported completely for one of the years but they do not report
any figures from archdioceses which were incomplete. For comparative purposes
“and'to &stablish trends, Table I\ studies only the schools in the archdioceses
which reported completely for b( h years. -

Unlike the non-financial, the financial data are reported with a strong

" ""caveat'; the figures .cannot be accepted aijgﬁgzts” but only as guidelines
and estimates; this is true of most nationals/Statisties. The lack of national

-uniform accounting procedutes limits data interpretation. Recognizing this

situation, the questionnaire used in the study sought 'only '"'total operating
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ts," and "total schqoi incomes," with some breakdown of ‘subsidy and-nonsub-

cos
Ld sburces. -

q‘_,rv

i . . s

. Each of the JILhdlDLT es which responded undoubtgdlv uses a standard form
~of its .own, whether computerized or not. However, examination of the ‘com- .
puterized forms, which some forwarded, revealed several major differences
affecting computation of per pupil costs. In general, accounting procedures
vary on a number of '"in-and-out' -items .such as,textbooks and instructional
materials, transportation, fund-raising, cafetleria, student 5€IV1CC: and
‘transfers. Textbooks, for example, may be rented and ircome 1ﬂCludtd ag fees;

* o1, they may be séld to the student and the proceeds either. netted under in-
come or expenditure, or reported totally in each codlumn. . Textbooks, alone
tan vary per pupil operating costs $30-40 and, therefore, it is impossi bl
to accurately compare archdioceses. :

T L""t

&

It is reasonahle to assune, however, that cach of the archdiocses did

- !report its financial data consistently tur the two years. A comparison, there-
fore, of the cumulative totals for cach year should p1ov1de a reasonably re-
lldble ;%tlmJtL of financial trends. -

f) It has already been established that the non-financial data obtained in
he sample. are reprqsentative of the entire group of .over 8,000 schools. It
scems reasohiable toakunclude that the financial data 1nv@lv1ﬂy 15 percent of
the schools, from large and small archdioceses in every area of the country,
are also reliable. : : i

. o Operating Costs

W

(a1l

It is lﬂp@rtaﬂt to'distinguish total schoéol from per ‘pupil (Ldp) costs,
The latter depend on pupil enrollment, while the former are relatively inde-
andrnt oft the numbar of students. Magy pastors. school administrators and
parish canmltte fail to make this distinction in preparing school budgets,
with consequent gri&f. - In general, the total cost of operating a typical 8-
. . .grade parish elementary school will be the same whether it enrolls 250 or 300
pupils, but the per pupil cost r15&§ when the enrollment decreases, and vice
wersa. .When enrollment drops, tuition charges must not only reflect increas-
ing Qperat;pg costs due to inflation, etc.; they must also reflect the added
cost of a lowar pupilétéaihéf ratio. ’

W

o

B

This relationship can be more clearly seen by arfanélng the LumulitIVL
data from Table IV in the following chart.

L 1974-75 197 3 CHANGE |  %CHANGE

TEACHERS 16,562 16§259 . -312 7 -1.9

.| PUPILS 4515282 446,678 -14,604 =3.2

Y PUPILS/T . 27.9 27.5° -.4, -1.5
TOTAL COST $167,577M $177,494M +$9,916M +5.9 oo

PER CAP COST $363 | - §397 +$34 +9.4

16 - L
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_The per pupil cost. percaﬁt;gh (9:4) was.much greater than the total cost
percentage (5.9), basically because more studentswthan teachers were lost pro-
pDItanétély (47/1) than the LXlﬁtlﬂE pupll teacher ratio (27. Q/l)

"}

Per pupil cost Df 7 of 10 dlﬂEéSES ranged from $ 50-450 in 1”74 75; the
following year the range was $350-500 .for the same. gi@upsi The mode advanced
from the $400-449 interval to' $450- 499 '

R

- = <,
L ) i . .- o .

Currently, total costs are incréasihg*approximatély 5.9 percent and per %
pupil costs 9.4 percent annually. To determine what will likely happen in
the immediate future requires additiomal. information. The last NCEA Data Bank
Report, 1973-74, estimated per pupil costs which were obtained in samplg sur-
'veys and described them as 'reasonably accurate approximations:'' Undotbtedly,
the compller of that data faced even greater handicaps than the pIEbQﬂt IEseilL}
er,  The size of the %urvcy samples was not repart&d {probably 5% or 500
schools), nor did the surveys cover the same groups for égon%lqtency as the pre-
sent sample. On the basis of past estimates, the NCEA prgngted severdl per
pupil costs in U. S. Catholic Schools, 1973-74. S

—_— 7 e = e — = — — — —_— l — — —— = — = —[—
REPORTED - | AMOUNT _ INCREASE | ' s
1968-69 $178 - %

1970-71 | 240 34.8% = 17.4/yeaxn -

11972473 315 31.3% = 15.7/year
1973-74 (budgeted) 346 | . 9:8%

PROJECTED . | AMOUNT | INCREASE | ACTUAL | AMOUNT | INCREASE
1974-75 . _$380 +10,0% 1974-75 $363 - %
1975-76 418 +10.0% | 1975-76 397 9.4%
1976-77 . 460, +10,0%

“The NCEA projections made in March 1974 are reasonably close to the data
obtained in this current study. Together the two reports suggest that the more
severe financial acjustments which Catholic schools faced in the late sixties
and early seventies have come to an .end.  The reports indicate that per pupil
costs can Be“held within the 5-10% annual increase, depending on control of the
declining pupil/teacher ratio. Table IV shows that 7 of the 10 dioceses were
in that range and three managed to stay below 5 percent.

: zhé;g/ ’




: SDmsfMajorrCéSt'Féctgrs

The three' major fiCtle in total and ;er pupil costs are 1nflatign;-percsn;
tage of lay teachers, and the pupil/teacher ratio. The School adminiStrator P
has some control only over the last item. . Above the line-data- in the following )
chart are again taken from the 1973-74 Dgta Bank Report; below the line data are
; - #

=  from this atudy

¢ . - —— 77;;7 - s . e o
’Y;EAR' LAY TEACHERS PUPILS/T | PP COST PROF. SALARY
v } ' i T - T T T E o TosSTT
. 1969-70 48.6 29 ' ' «
“1970-71 52.8" 30 $240 w0 Y
197P372/ : 55.1 -, 29 s ,
1972-73 | . 1 ~57.8 . 28.6%. 315 61
1973-74 60.1 28.3% ﬁALARY § B[VETITJ
}Q74-75 | 63% 27.9 . 365
1975-76 HA** 27.5 397 75
L o Bv 1nterpolat10n - : S o : -
R **Ingludej full-time LquV&lEnt of all teachérs NCEA data does not
. ”
" These data su ggﬁs what is known by experience; the higher the;pergentége
of lay teachers and the lower the pupil-teacher ratio, the "higher the cost,
. The NCEA reports had little 1nform;tloﬂ on salaries of professionals and- it is

- difficult to statd wheth61,tht 61% includes benefits. While this current study-

,did not request such information either, several of the archdiocesan reports
included it (Detroit 78%, Omaha 75% and Washington 75%).

The rapid turnover from religious to lay teachers has greatly slowed.
During the 1960s; the staff changed from almost 100% to 50% religious teachers;
at the end of this decade, it will likely be about 30%.
. . . 5
This slowdown will'abviou%ly help confain costs but the continuing decline
. 'in the pupil/teacher ratio will occasion sporadic rather than gradual - JnElEdh;

" (through:inflation) in tuition and fees to the parent. The effect of th pupll/
teacher ratio on tosts is shown in the illustration below which is based on ~
1975-76 Archdiocese of Washington averages ($420/pupil, 26/1 ratio, 10% rise in
total cost). NRES \ o >

B - "1 TCHR, COSTS | PUPILS | TGURE. _ PUP, COSTS | PUP./TCIR.
1975-76 .(actual) $ 98,280 234 9  $420 - 26/1

- 1976-77 (same enroll.) 1081108 _ 234 9 4@4 26/1
1976-77 ‘(more enroll.) 108,108 - 261 -9 | 414 29/1
1976-77 (less enroll.) . 108,108 207 9 52 : 23/1
_ _ i} . ,J%S%ﬁE_T%é}____‘{LEl:;&<3J%S§4
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s
“and miscellaneous sources. ALCGHﬂtlﬂé procedures in parishes and dioceses

: . . . ;
The 1elatlon%h1p between ycost Luntrol and malntgndnce of enrollment is

obvious. In.general, on the elemtntary level the number of teachers cannot _

be IEdU?ﬁﬂsﬁxcEpt through closing of BChDle or consolidation of grades..

The alternativey~wherever" possible, is maintenance of ;nro]lmant througn Te-

cruitment among Q&th@11cs in CCD Plﬂgfdmh and ,Among non- -Catholics through

- evangelization. . Even with the declining national birth rate, the average

annual number of Catholic infant baptisms durlng the past five years. has been -

" only slightly less than one million; ~Inasm ch as the current 1-8 grade level

enrollments. total between 300,000- 4DD ,000,° "1t would seem the. potential’ s

" there, granted. that the lO;&tlan of some schools is not as desirable-as they

cauld be from the V1ewPalnt of p0pulatlon

F}

School Income

espondents were réque%tcd to report the total amount of pirlsh and/or
ocesan subsidy, as well as other income. The latter item is identified in
ables II, ITI, and IV as "Nonsubsidy Income.' »The major source of such in-

come is, of course, tuition and fees, but it would include some fund rai ing

vary in Iep@ftlﬂ& income gp well as expenditures: some, for example, report
all major fund raising for the school as church.income qnd use it as part of
the subsidy; others may Teport such funds as "other" school income which,
then, would 15%551 the am@unt of pirlsh subsidy or tultlon charges.

. &1nge the’ 1973 -74 Data Bank Report identified thiEE sources of %Lhaal !
income (;ub51dy; tuition, other) and the present study omitted "other' as a
specific item, the 'study of trends is somewhat complicatéd althauéh the con-
clusion is EVldEnt In the chart belaw the Data Bank REpDIt is presented

'separately and -then two options %ummarlze9 for: CDEP&TLSOH with the prc%gnt

report.
- 197374 Data Bank Report
e 17374 D T
e ’ SUBSIDY. TUTTION a Fow OTHER
e —— —— —( -
1968-69 *  63.7% - 27.4%. o 8.9%
1970-71 60.0% ~ 29.8% . 10. 2%
1972-73 -+ 51.4% - _ o+ 37.5% . C11.1%
“OPTION A COMBINE SUBSIDY. + OTHER . | OPTION B.- ADD ' OTHER to EACH
o SUBSIDY | NONSUBSIDY |- gugglpyf', NONSUBSIDY
1968-69 72.6% 27.4% 68%
1970-71 70.25% 29.8% 65%
1972-73 62.5% $37.5% 57%
e i ] T S S S do e e
1974-75 '56.0% 4.0% 56% 44%
1975-76 54.0% 46. 0% 54% 46
19 .
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Aruitoxt provided by Eic:

Regardless of the option selected thg conclusion is the same: the per-
centage of the operating costs supported by .direct parish subsidy is
decreasing, while the percentage supported chiefly by tuition and fees is
increasing. ~Currently parish subsidy accounts for slightly more than one-
half of costs and is decreasing about two percent yearly; only three alchs
dioceses exceeded five percent while three were less than the average.

f

It is most important to dl%tlﬂgulfh between the amount of school subsidy
and the percentage of operating costs supported. - Many parishes and dioceses.
are increasing the amount of subsidy while the percentage of costs covered
decra2ases. For example, in Philadelphia school subsidies by parishes increased

$500,000 but the percentage of costs covered decreasgd by two. Table IV shows

that in 1975-76 the 1,220 schools reg21ved $3 million more than in 1974-75.
However, the $97 million only Suppertad 54% of ‘the operating costs in 1975-76
but in-the previous year, $Q4 illion was able to meet 56% of operating costs.
. ' ‘ S

: Incame Compariso .1974-75 dﬂd 1975-76

The present sample- should provide a more reliable guide to immediate fu-
ture trends than previous NCEA data not Only because it is more .recent, but
also because it compares the same groups of; ] 220 -schools. This mlngmlz:%

‘as far as trends are concerned, the variati n-1in accounting: procedures men-
EJDﬂEd ‘previously on such items as fund-raising and whether textbooks, trans-.

portation, student services (cafeteria, dthletigﬁﬁ, etc., have been netted or °

‘reported as gross income and expenditures, since it can be safely assumed

that such data‘were reported consistently. 'Such vdriations explain why it
is difficult, if not impossible, to.compare any two archdioceses. It does
provide, hawever an opportunity for every diocese, as well as individual
school, to-compare themselves with other, averages: !

" In the quéztionnaire 5ub31dy was deflned as income provided by the.
parish and/or archdiocese to meet school operating costs; naﬁhubgldy as all
other income. Basically, the latter is equivalent to income from -ion and
fees. Table IV reports Percentage changes in 10 archdigceses on 6 items: N
total income, per capita (pupil) income, percentage of operating cost covered,
for both SubSldy and nonsubsidy income. The following chart summarizes the
major findings reported in Table IV in a more ~descriptive.and unders tandable

manner. - v : : o . 8

#

I
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* A
e NQNSUESLDY INCOME ff . susstoy, ;NLOME
AMOUNT Increajed $ 73.6-80.2 mlllicn ‘Increased: $94.1597;O miltlion
f 8.8% ' ‘ 3.0%
In Cr€458§: In all escept Qmah4 Incrcasc%; Dubuque, Umaha; 5t.
i , : o T : ) Paul, Philadelphia
' ‘ o f i Decreases: -All others except’' ..
. £ ) , , New York (same)
% COSTS 44% - 46% ’ Decreased: 56%-54
COVERED . In all except Du- o In &l11 except Dubuque
. .buque and St. Paul - St. Paul (same) .-
[same) : ' : ' - -
sl 74-75: 17%-70 " | Range: 74-75:
TR 752760 18%-77 ' ' - 75-76: _
PER Increaséd: - $160-180. .| Increased: $203-217 (6.9%)
CAPITA e 12,5% . o In all except St.
’ In-all except St. . ., Paul, (same) Den-
N Paul (same) _ . - * ver, Hartford, San
B Francisco, Atlanta
Range: 74-75:  $64-316 | Range: 74-75:  $932327
' ' d 75-76: $67-357 - - 75-76:  $88=550
i ¥

““Tuition rate should nnt be CDHEU?Ed W1th per capita income. Since most

schools have ,lldlﬁr scales for families, ung@llegtcd tuition, reduced
or remitted tuition for more needy families, the tuition charge would be

" higher than the per pupil. income. A study in Washington:archdiocese showed

this to be about 7% more. Using 10% as a national average, .then the $180 per

pupil income for 1975-76, ‘represented a national average tuition charge of

-about $200. Since per pupil cost obtained in.this sample was §$397, and non-
Subsidy and subsidy sources of income were close to 50% of the cgsts this .
“seems a reliable estimate. It must be remembered, hGWEVLr that tultlaﬂ

range would be as great 'as nonsubsidy-subsidy ranges, 1p§ut 20%-80.

A summary of yearly trends verifies the conclusion.that the years - of
major upheavals in staff, enrollment and finances of<Catholic schools have
ended or are ending. The greatest and most immediare problem is holding the
annual increase in per pupll costs (9.4%) and, therefore, tuition (12.5%) as
close as possible to the 'current total -cost increase" (5.9%), rcsulflng from
inflation. The controlling factor in this problem, as-outlined previously,
is.maintenance of the pupil-teacher ratio, if not actually raising it. The
smaller the class size becomes, the higher the per pupil cost, the higher the

tuition, the fewer the students--and on, until clo 51ng/;nnsa11datlnn

4



fsuﬂd_:\,m oOF YEBRL.‘E{ T‘RENDS‘ EINANSIREJ-AHb 20N -F IWANCIAL

| TOTALNCOSTS = jncrease sta’m ized, 5.9%, arat’ holdin g

FER CA:P {:OSTS} increase somewh at flfm, 9.4%; depeads o PAT .
' SUESIEE‘! ‘amount—-ircreas e s lowed to 3%;. futzlre, Low. increase
5 "% 0f cost 5--dec Teased to S%; will fall -1-2%/year :
NONSUBEIDY anount~-ircreased, 12.5%; codld drop,. depends on P/T
: % of :C:sté-‘:ncj‘easeé to 46"“ will rise 1-2% year
- SCHCJDL§ c:lc:smgs have decl ined Emfn 4% to dess thar; 1%
-PUPLLS = - losses have dropped from 8% to less than 3% °
TEACHERS ~ losses -have fallen from 6% to less than 1% -
‘1. SISTERS: -decreased from d4% to 36% of staff in 4 years
PUPrLS/T . ratio decrease slowed from 1.0 20 0.5 -

= = = = ——— - _ - s S

‘ Récﬂltﬂ]&ﬂt amcmg Ca.tho 11: studezntg lll CCD and aoryg on - Cathc:llcs “levan~
gelj.za‘tla:n) is th& solution. Admittedly, there are resideritial areas, wsurped '
by commercial or industrial firms, arad by highways or patkways, where this is-
rot possible. MNost paxents will be able to budget fox a nodest, yearly. tLlltlDfl
increase which paces inflation. What they camot plan ald enduréjare sporadic’

- but frequent high tuitdon increases. ‘This not Oonly eEgenders frustration; - it

Eccaslan: la ck uf ccmf;ideme in the t:ontmiled Dperstlu::n of a 51:}1@51-_

TI”IE abi lity- of paien’ts £0 rieet-tuition increases pacsci with mflh;@n “1s
SVI&EHEECI in a recent study by this researcher on the colparazive contribut ins
- of patishoners in the Archdiocese of Washingt on, for t£he years 1965 and 197 3.
They 'gave 0. 9% per capita more dn 1973 Cca:frai:té:d with c msuner price index),
not including their contributions to parish e lementiry s hools, Whemschool
contribut Jons zre included, they gave 11.5% mare (<pi codre. ¢tion , al so) . This
would also indicate that parishes, while they catnot continue to contribute”
as high.d pexcentage of school costs, can continue to sldghtly increase the
- total amount 'cf the school suabsAdy . : ) ’ ' '

W}lllé thls report - does rot depend on the Wa sh:,ngtun Stlld}f for r‘ehabllity
the lattér helps to estublish both the abifityw and the w4ll ingness of most
" Catholics in me eting tuition increases which are irz tuane with current infla- -

T tion..
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DlréCth Df Planning

Dlaaese cf Pigtsburgh . h o
— — — & .. I

A rather 1Dngsw;nded apolagy for the, style of this presaﬂtatimn w111
' enable me to provide a kind of synthesis. and outline of its content. At
flrst, it seemed to me’ to be preferable to ‘use a style today which would
involve vou in a planning process and thus provide an appartuﬂity for. you
"to recognize that many of your back-home behaviors are, in fact, planning’
behaviors. I considered that if we used a methad like that today we would
‘have the advantage of 1dentifying and isolating- thcse planning behaviors,
perhaps a chance for them to be pTaCthEd and perfected, accordingly
confirming and reinforcing those skills in you--those particular admlnlstra=

tive skills called planning. *

On the other hand, it does seem to me that a longer range goal might be
accomplished if I Slmply talk with you today about planning so that you
might—-and I want to emphasize the word "might," because I think it's ‘
tentative enough--you might go away from this session not so wmuch with a .
confirmed and reinforeced skill called planning, but with an idea**per
chance even-a collage of ideas about the potency, the putential the urgency,
the necessity of planning. The educational mode which develops skill is
. experiential practice, as you well know. The mode ®hich develops idea ds a
little more complex, and it depends largely upon reflection, veflection ~
‘upon knowledge; and I have finally opted for a mode which ;eads to ideas.

I have done that, partly because in this setting the only experiential
practice we could provide would.be simulation (you are not, after all,

sittitig next to the people with whom you spend most of your working hours).

But partly also, I opted away from skill development today because, I

confess, if I am to dare the arrogance of being here in some 1aadership _
role at all, I simply prefer to take the larger gamble of dealing with ideas
rather Ehan With skilis Skills, when evefything is'said and anE, are the
stfoﬂgly that you must never allaw yourselves tg begame, or to ba percelved
to have become, technicians. You are idea people. I want to say that you
are the idea pegple for the American Churfh of the 1980s. More about that ..

momentarily.

» This apology for style is important to me for several reasons, First
of all, it provides a ationale for using my lecture style, and therefore
it pfgv;des me ap excuse for keeping ygu reasunably p3551ve fDr the next

Abg Ethflte ahead Df gim*gfar the Lenten penance that I am suggasting to
~you of...turning one cheek and then the other



‘ Second, and I hope mugh more important, it allows me to distinguish’
 between plsnnlng as a skill and planning as an idea. That distinetion is
crucial to virtually all- the rest of what I have to say today

. . Ihird;%and perhaps m@st'lmpgrtant, the apology allows me to comment on :
- théydescription of you:as idea people, rather than as technicians. Let me. -
take that point to some- little length. The Church. in America has always
been an educating Church. I think you don't need any particular depth of®
-analysis even of the Acts of: the Apostles- or of the life of Jesus to find.
testimony that. the pflarity of the Church is to herald the Good News, to
teach. There are other priorities of Church, of course, and some of them -
‘are apparent’ from the very first moments of Jesus' public ministry, but at
© ‘no'moment in the history of God's people is the teaching ninistry gubmerged
to other urgencies. Heralding the Good News is, ‘has always been, and G
- remains for all of history, a clear and vital expression by which the Church
" programmatically identifies itself in time. That is how we know the Church
where it is and where.it operates. Othér priorities have also become _
programmatic- just as has education, and I think it's importart to notice
what has happened to all of them in recent history. Td do that, I'm going
to lean a little.'on Avery Dulles' Medels of the Church. I .don't think-‘that
I need to spend a lot of time . talking abDut his version of models; I simply ~
want to use them as 4 way of suggesting that each model has 1t5 programmatic

expression, and each of ‘them is changlng

-5

: I think it would be fair to say that "Institution'" as a certain preéf
ence of Church has historically been made programmatlc primarily through - =
- devlces of law. We know that the lnStltutan axpresses 1tﬂe1f in tlma, in ’

jGf regulation, and thraugh expressians that create cfder in a saclal Sys—
tem. : S

We can also recognize the historical expression of the model called
"Communlty " Programmatically, it has baen exprassed in time and geography
by religious c0ngfegatlonS, .and in- a Gmewhat different way, by the

Christian family.

Hist@fically, the model called "Segvant'" has been made programmatically’
present th:Dugh the building of institufions, particularly the institutions
of health care, and I would include them all, but I w;ll limit the synop51s
of that concept ‘to the word 'hDSpltal " r :

The mﬂdel.that haS'pngrammatlcally been expressed as ''Sacrament" has
been present primarily through devices of liturgy, ritual, celebration, and
in the technical sense, sacrament--seven sacraments.

Historically, the presence of the model.called "Herald" has been ex-
‘pressed through devices of mission-ism or missionary*ism, through the device
called pulpit, and through a device which in its largest sense would be v
called programmed or formal education which 1 will try to capture with the
" word "classroom." What 1'd like to do is to make a couple of points about

thiS paftlcular pr@gfammatic presence of Church,
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The. Flrst’ leﬂE is that of all Df the examples that we 're lamklng at
I'think it is fairly clear that an Enormaus allocation of resources has
T gone intc this” programmatic expression of heralding the Good News , particu-
1afly.in that mode of expression called classroom. That's not a peint, I
think that we need to investigate. I think we can accept that as.a ’

givén"“ameng people who are as familiar as you are with the Catholic

school gystem in America. So just in that parenthesis I want people to
notice that of all of the ways that the Church in fact, in time and’ history,
particularly in America, has chosen to bEFPTngammatlcally present, it has
. paid most attention in terms of résources to b21ng a Herald Church throdgh
a téaching made—rpart;cularly in a classroom, I'm not saying that in a.
judgmental way. (I think it would be.inferesting if you ask yourself if

" you heard it in a judgmental way.) But there are some noticeable implica-

‘tiong of that fact, i.e. the large allocation of resources to the Herald
model through classroom), and- among them is this one: : 5 :

) The m@d@l of "Church called Heralé@expressed thrnugh the classroom has
had the highest degree of visibility of Church, and it has also occasioned.

the highest degree of loyalty to Church. There are other words that we

. ¢ould use to try to capture all that. vlslblllgy and loyalty mean. I.think

1]

we could use words like "affinity," words like "caring. ~We cguld even use
words like "approbation" because it is in this programmatic expression that

- we have had the fullest approbation, both of the faithful, as a group dis-

tingt’ from hiararchy, and from the hierarchy. So we have a high degree of |
approval and the tesult of that is a high degree of support--support that
s, T am ‘sure, paftly financial, but goes beyond being merely financial.

It is a support that.is behavioral in many ways, and the priceless or

ort for-that particular programmatic
in it. People did, in fact, come to

[y

perfagt expra551cn of behavinral gu

clagsroams in Snarmgus numbers -

That‘s a way of syntheslging, in ceftalnly an admittedly Elmpllgtlc way,
" the m@de& in which the Church has made itself ptmgrammatically present

Let me ,enter “a parenthesis. The reason I'm=1n31st1ng an»the_worﬂ

programmatic is in order to hint dt least thht there are certainly other

- significant presences of Church, other from programmatic. I want to make

that clear at the same time that I acknowledge that I am not going to deal
with it, 7There are many enormously meaningful ways that the Church is
‘present in the world that are not programmatic. But they .cannot be planned,,
and I come to you to speak from a point of view of plaﬂnlng All of the
ways that the Church is, in the technical sense, charismatically present to

© people, spontaneously present to people, in a simple reaching~out, caring

kind of way, all those ways for the Church to be present are outside the
purview Df mny presentatian today 1 just want to share with you some

Two things are impgrtant from what has been said so far One is that.
hlstarically, in America, a very high degree of lcyalty, supprt, affinity
and approbation pertain to the Herald model in the "classroom'.mode of

expression. The other thing is that every one of these models, in the last
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‘12 years particularly, is changing—-changing, T think ittis’faifgto.sayg
radically. The presence of the Institution mqdel, we said, is primarily
e@Préssed through devices of law, regulation and order. That's anothern
way. of saying that the Institution makes itself present primarily throﬁgh
- decision-making. I don"t think we need to go beyond asking the question

. =~Just- to remind ourselves what is happening to ﬂéQiSiDﬂfﬁﬂking’iﬂ:thEstEUTth

There is a radical departure from one-man high-level ,decision-making, at
least at the localrlevel. Tn the last ten years we have even begun to \;
create the enviropment for new modes of decision-making, and we call them |
* shared responsibility, participative decision-making; we call them consul-
tation; we call them all kinds of names. That change toward brqad-based.
decision-making is by no means a faitsgccaﬁglii There are still many among
us who believe that it is not a good direction to go, but .the point of the
matter is: that it's happening; and from.a sociological point of ,view, if
not from a theological one, we can point to the behaviors of people which
show us thatithe'inst;;utian is becoming present thr@ﬁgh new wayg_af making
decisions. We have examples called a revision of the Code of Canon Law.
We have examples of new structures, such as councils. We have examples of
new behaviors called -shared responsibility or participative decision-making.
~+ I'm suggesting to you that those are becoming sufficiently visible at pre-

sent in the Chyrch to be called formal, programmatic presences.

- Similarly with.the model called Community, we no longer look (and T
think we should very carefully examine whether we ought still to be looking)
to retigious congregations as the model for Community. It's not so much
that we don!t believe that relligious congregation is a model of Community,
it's just that we no longer bellieve that it's the only one. The congrega-
tions have themselves taken s¢riously, much mofe seriously than the rest of
us, the necegsity to examine, "what does -it mean to be community." What
they have discovered is pluriform community, to such an extent that we now
speak broadly of community as pertaining to every stable configuration of -
Christians, whethe?yit's the family, the parish, the school,. the support

group., 'Anytimelghéie*is’ggétable configuration of faithful people, we seek

for that stable/group to become community; and so community of faith has
become a watch(word, a kind of criterion for authenticity in the Church.
That, I suggest to you, i§ a new (or renewed) programmatic presence of =
Church, E g ' . “

- Similarly we discover that the Servant model is programmatically pre-
sent not just in the form of institutions, which I have characterized by
the word hospital, but in many, many other ways. I don't want to go through
a laundry list of examples; I simply want to notice publicly that organized

.movements to express the Servant mode of Church are hdppening in Justice -
-and Peace efforts which have identified whole new target populations of
people in need. Typically we call them the oppressed, and we have whgle .
new definitions of what 14, means to be oppressed. It has definitions now
called "being female," "befng Black," "being Hispanic," "being hungry,"
"being imprisoned," and many others. The target population for the Servant
Church is no longer the person who i% physically ill or physically unable
to provide for his well being. It is everyone who is unable for -any

#
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reason in any place, and there are whcle ney ;fagfammatlc effcrts beimg
made to speak to ‘those populatlons I Suggist that is a new programmatlc
prEEnCE of. Church. . , 1. o

' The Sacrament model has new prégramati;exngssiéns that I read
merely allude to by suggesting that ritual celebration and sacrament have
whole new ways of happening that we did not know prior to 1965. Let's take
the sacrament:of the Eucharist—the Mass ltSEle*Ehlnk of ‘the ways 1t has
changed. Think of the ways the Sacrament of Reconciliation has changed,

.. 1ndeed, even in the very thrust of the word "reconciliation" as’ EPP@%@d tg

penance Think of thé Sacrament of Anolntlng, and so on.

&
i

There are radlcal changea in the way that the Church is pragfam*
matlcaliy présent in ‘the’ world. :
[ o E
Eet's look now te thé’moéel called Herald. The prcgfammatlz changes
are present .in that model too, and -I think it's fair to notice them. The
Good News is not thé;exclusive ‘province Df‘pulplt%, missionaries, and class-
‘rooms. ‘- But let's ‘talk about classrooms. Let's talk about that program-
matic expression of Church called school. 1'd like to“submit to. you today
-that . we are in a developmental mament which fits a c13551cal description of:
Change - o
;i + ¢ One of the ways to,observe change in a social entity is_to look at the
- expressions of doubt that occur within it, and to plot them.~ Every social
entity goes-through a life cycle, even the Church, and typically that life
-“cycle can be plgtted as an up51da—aawn Pell curve .
RN From a level of hlgh cammitmeﬁt .high personal 1nvestment hlgh unlty
of persons (a level where doubt is virtually suspended), the life cyele of
a social entity can be plotted downward over time, through various stages.:
of doubt. The first level of doubt may be called operational. The signs
of operational doubt are non-conforming behaviors. Questions arise ghoat
. -perons' commitment, and thefe is a certain ambiguity about who lS 3 111
"in" and who is mot. We're not so sure as we were about who the "we' is.
A second stage of doubt may be labelled ideological. This is -tha stage
where people wonder out loud whether the idea, ox goal that we all assented
to when doubt was suspended, was really worthwhile in the first p}ge&* This
is when we ask questlons about ;gz_dld we do that?" :

*
= o
. 3

) Further stages of doubt include real gut-level alienation of d@dbtﬁrs,

' One such stage is ethical doubt, where people begin to believe that this
‘social system is somehow v;olatlng people; it is not a just system. AL this
sStage our quasticns are about the rlghts of people and whethér they are
being neglected by this system. F . ~

lThe use here of doubt as a éradient of a Eyétamétic life cyele has bean.
adapted from a presentation by George Wilsaﬁ, 5.J., of the Management
' D351gn Instltute Cinecinnati, thD
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anally*, the alienated stage of sbs=olute d@ubt btings the 1life cyqle
of the systen to dts nadir. At this stage there axe 70 more questions .
Just a cold (ox Sc:métiﬁjé.s fu:ric:fusly heat:ed;) dilsowndng of thue s:yg, tem
entirely,

This moment ds not nece 553*111]/ the deatly of the socdial -;} stem. It is
more 1Zkely a moment  close to iZs rebirth which, if advantage is taken of
-all the insi ghts which prodded =he douwbts In the firs+ place, will progress
upvard again over time beyond aliemation to a renewed , rénc vated , corrected
goal of formulation, new program deve lop-merit and new programing, t ovard a
new fullness of 1ffe irﬂaivrjg onca again the high cormicment, hdgh in—
vestmerat of -ersorms-—vith "ho" oubts .

There aze Somae 1mp5rt:an~ i'ﬂplicafl@ﬂs about this life wcle of soc fal
systens.

Notice, fox instance, that we caznot cope with ethical doubt and
especially not with \i‘DSéIL,te dowbt through merelw ratimal meaxns , because
they are ot occurring (certalnly ot en tirely) at the.rational LEVE_I
Ethi cal douwt and s olute dowt necessa 1ily favolve tle | dl-den ation of
persons | persms who feel, to scme degree, betzrawed . Allenﬂtunn 1z not
resolve d rationally, No r;ew dEXf’EL‘;‘;‘PmEnt 1deas: will appe=l £o0 an alienated
person. Basically, dealing with ethical doube arnd abs olicte doubt i= a
question of wrebuilding £rust. Trust s what starts the ipvard thrust to
gceur, Don't talk to me abowt log-range plannimg for Cathalic Schools
through a process of new goal setting., nev Drogran develo pment . and. bet ter
use of zesources when I am at the level of dowbting whether {t7's an injus-
tice to have those schools in the first place, I cann ot hear wou when sou
talk to me about your vision, your programs , and your Tes ourtes, aspecially
when you're asking me for the resources. I'm at a Jdevel thet cﬂoesn t allow
ne to deal with that comscdously and rationally, What you have to do with
ne is deal with me at the Jevel of trust. Jhat's nearldy the most important
thing I have to saw to you today. Don't deal <with a s+bcons dous , s vbra-
tional doubt or fegliﬁgg of allenatdon through a corascdous and raziomnal
approach. It won'twork. What will wok is t1ust, What happens dowm heere
at this le-el of trust? I thdnk, tobe perfectly honest, what happens is a
lot of dreaming, dreaming Zn the posit lve. and good genge‘ﬂdr eamming adout
"what can be" in view of where we axe in this path of chamge , thig ldife cycle
of change Zn the socdal system, It is go Ing to bring us hop efully tonevw
life an& nev frudtioom in a new presence, i prograimstic pres-ence, of Church .-
In my experierice , we zre righ<here at th is trust-bizilding leve l-~the dream—.
ing level, the rebuilding of asense of unity znd a serse of purpose re—
garding Catholic Scloocls. ‘

Further, I zhitk it wouldbe a mistaZe for me to ifnore the yradifcal
changes in the prograrmatic expre ssfons of Chuﬁch th at are bein z wade thrnugh
the other models when I .‘r} to renew this modeZ of Herzld whzch is made Hre—
sent through.''class room.” 1 £hink it would “be 2 wa::t misttake for ne to ore—
sume that these dif ferent models are going tokave tobe in competition.

More tha=n that, = think o whatever extent I presume or allow a sense of
compe titdon with the other progradmatic pzesences of Church, to that extent,
I have failed to budld trust. HovW can I £rust ny competit or? Certainly I
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cannot come to unity with him because by défiﬁiti@n, it's impaggi le.
cannot build trust and competition at,the same time. | believe t¢hat'
important note about long-range planning. : : '

)
o

. One step further: the kind of dreaming-together that enables tTust
and. out trust 2 dynamic unity in goals, programs and resource allocation
(in othe: words gond long-range planning) is the kind of dreaming for which
wve do have egamplés in our recent history. We should pay some attention to
them. Who are the dreamers of our time? We know them well, Ask any Black
child dn the U. §. "who was the man who had a dream?" and you will hear the
quick and reverent and proud response that it was the Reverend Dockor Martia
Luther King, Jr, He's the man who had a dream; he's the man who touched

_people at the level of trust; he's the man who was able ts build, not just

through a charismatic presence, but through a thE@ry—~a dellh&faté and

.conscious’ theory-—of nonviolent resistance. He was able to build toward

goals and programs and a whole new.allocation of ‘national resources. Surely

- he's the man that we remember as the holy man of the Sixties, along with one

other who dared to dream and who, instead of becoming just a caretaker Pope,

‘sald "Hey, let’s have a Council." He touched people at the level of opening
~new possibilities, @t the level of inviting a whole new presence of Church

which Ieads toward all of these changes that we've been citing. Vhere did

" those changes come from anyway? They came from the Council, out of the

dreams of a holy man.

Maybe I should acknowledge that that's really the most important thing

" I want to share with you today: Long-range planning is a function of

splrituality, coming out of the dreams of holy persons, out of the trust that
they enable, out 6f a holy assent to the Gospel. It is not going to come

out of hétter and better stragégies for the allocation of dollars. We are
going to reach the high up-sfde of this life cycle only through a prccess

of dreaming, in the same sefise that Pope Johin and Martin King dreamed.

saying to you that I den't believe theré_ig

1 guess that's a way of
=

such a thing as long-range f¥gcal planning, and T don't believe there ought
to be, and I'd like to be justMthat candid and that straightforward with you
sb ut it. Because no matter héw we cut it, financial planning is a strategy

]

nd strategy is something you do when you know where you're headed. Strat-
egy is an answer to the question '"How?" and we just can't ask the question
"How?" until we have asked the questions ''Why?" and "Whether?" 1I'm .ot -
s11ly encugh or naive enough to suggest to vou that you do not know the
answers to the questions "Why?'' and "Whethex?". 1 know very well you do,

but 1'd zlso like to suggest to you that you may not know them beyond your-
self. You may be dinlithe same boat I am which is a boat called Not-Having-
Paid-Enough- Attention—to-Where-the-Whole- -Community-of-Faith-Is; and in oxder
to build a sense of trust and a willingness to dream together, E need to
know where 'they are. Before I can lay my vision onm them, I need an environ-
rment in whieh they cdn hear me talk. I'm not suggesting any abdication of
leadership. I'm suggesting that leadership that is tryding to reach fer a
subrational alienated environment cannot do so with merely rational means.
So the leadership that we need is not planning for allocatioms of resources;
the leadership we need is planning for building trust, and I'm suggesting

to you that that iz a function pure and simple of spirituality. Trust comes

33
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out of holy people for other holy people, at least the kind of trust it
tikes to Pulld a social entity called Church with all its ecclesial and
theological programmatic expressions. That's real planning. That's the
idea of plaﬂﬁiﬂg as opposed to the skill of plamning, and if we say that
planning is a process by which persons, either individually or collec~
tively (and sometimes collectively enough to be called an institution),
peérceive a preferred future and reach for it, then we're saying that pagpla
can opérate against a vision. They do not have to spend much of their tlme
in correction: they do not have to spend much of thedr time 1in problem
solving. I know that I spend an awful lot of ny.time solving problems,

and every time I get a chance to reflect about it, I get angry with myself
bécau%ﬁ problems are not the deflnltiﬁn of life. For me to allocate my
enlergy , my time, all that I am as’ a resource to pr@hlamnsglvlng seems to me

to be a sorry misdirection. The vision invites' me to ijtL21Dth, to cooperate,
not to react. »

Let me just flﬁlsh ,with a few sentences that pretty much summarize it
all for ne. :

. Long-range planning does not begin at the rational level; it begins in
‘trust. Strategic planning, that is to say ansvering the auévtlon "How?" is
aZways going tc be short range. It's always going to be flexible and tem-

porary; we are always going to be fiéurin5 out new ways to get where we want
to go, but the important thing is we've got to know who the "we" is, and we
have to know the ansvwer to "where are we going?'' There are devices for
d@lﬂg that, and frankly, I had miscalculated the amount of time it was going
to take to get this far today. I was hoping to share with you at least one
or .two of the devices hy which such planning can oeccur. IL'm going to skip
that because it tends toward that thing called’skill rather than idea. I'm
Just going to try to Wiﬁdﬂlt up with thls emphasis on the idea. Let me make
the final point: resources, whether we're talklng dollars or time or energy
or persormel, will follow the dream. They defnot cause it, and that's why
we canmnot Pegin long-range planning with questions of resources. Resources
will follow the assented dream. We are, when all 1s sald and dﬂﬁe, talking
about spendable resources, and that means I get to decide, and what I will
decide is what I pref&tr. I prefer to spend for what I trust, The long-
Tange plan for financing schools is not a problem to be solved; it's a
dream to be dreamed: Don't get bogged down in strategy. The real pl?ﬂﬂ;ﬂg
energy will coalesce around a dream and not arouad a solution. Hang loose!

o
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CONSOLIDATICN VS, SEGMENTATION STRATEGIES FOR DIOCESAN SECQNDARY SCHOOLS

Riahard J. Burke
Diocesan Financial Coordinator
ArghdlaieS§ of Hartferd

No competent military officer would undertake even a small scale attack
on a-limited objective without a clear concept of his strategy. No seasoned
politician would undertake a campaign for major office without an equally
clear concept of his strategy. In the field of parochial school management,
however, we frequently find resources deployed on a large scale without any
clear notion of where we're going or how we're going to get there. 4

The 1960s saw the most severe pressures placed on locally autonomous
parochial schools. Declining enrollments, escalating costs, declining voca- -
tions, and ever-increasing numbers of lay employees literally forced the
parochial school administrator to lock at, and to borrow, business strategies
and techniques. School administrators dur1ng this period recognized the fact
that in order to insure the long term survival of parochial schools, they had

‘to be businessnen zs well as educators. It is the premise of-this paper that,

unfortunately, only the most publicized and popular bu31ne%5 strategies were
borrowed and developed to any slgﬂiflcant degree. -

Any bus inessman worth his“salary is well aware of tke fact that busi-
ness strategies must be developed and updat~d continually, and adapted

to the specific problems faced, if that business i5 to thrive and generate

prefits. ‘This assumption, of course, is based on the premise that without
an effective strategy, competitors wlll capture a large share of the poten-
tial market and, likewise, the profits. Parochial schosl administrators

do not have to be profit c@ﬂgci@ugi They do, howeve , f:ce competition from
the public sector as well as from private independer. = szhools., Public image

-and marketability cannot be ignored. The fact that a « rtain level of de-

mand exists does not negate the need for well defined operating strategy.

During the period in which parochial ;schools faced the most severe
pressures, businesses nationally looked to growth and expansion as the ingre-
dients to ever higher profits. The most publicized strategy toward ach;ev1ﬂg
that goal was that of consolidation and merger. The rationale was simple
and-undeniable. Economies of scale and efficiencies based on 5ize were gen-
erated throtgh consolidation, For businesses, sales and profits increased.
Parochial school administrators as well as the public at large, were bom-
barded daily in the secular press with the successful results of this stra-
tegy. It was a logical step for pardchial school administrators to attempt
to capitalize on the economies of scale available through use of this stra-
tegy. Mergers anc consolidations among parochial schac1s became the order

of the day. -

]

There is no question that for some schools in many dioceses the con-
solidation and nmerger strategy was their only route %o lorig term continua-
tion. However, it was the only straztegy promoted. Todzy we see many region-
alized school systems. working well, but we also see many consoiidations and



mergers falling apart. Without continual growth, economies of scale have a
way of eroding. Moreover, ithe loss of identity within an individual parish

or school community has created new problems, perhaps even more difficult to

solve than the old. It is my contention that the approach to prablam s0l-
ving should have been broader.

Parochial school administrators need to understand business techniques
and strategies .and their application. The wholesale use of a single strategy
simply C@Hﬂ@t work. The population d&mﬂglﬁpﬂ1C: the internal characteristics
and numerous other factors all effect strategy decisions. Among thg myriad

Df business strategies commonly used is one called "Segmentation," backed up
v "Segmentation Analysis.'" I believe that in some instances this w-...! be an
fFSLtLVg strategy for pr]glﬂg (setting tuition levels) at diocesan  h
schéols. -

into which a body naturally
, by definition is the act
an secondary SLhODlE the ~
lowing:

A segment may be defined as any of the part
separates or is divided. Segmentation, therefor
of dividing into segments.  With regard to dioce
process of Segnentation analysis requires the fo

s
e
5
1

1. Iéentification of specific markets (or segments)
2. IsoZation of market demographics
3. Establishment of demographic mixes to be served

4. Pricing (setting tuition levels).

This stratggy, l1ike any other, cannot be universally applied. Physical
location, number of diocesan high schools, ‘and population characteristics all
play key roles in determining whether the high school markets can be segmen-
ted. . As a general rule, there should exist at least three diocesan high
schools in/relatively close proximity. Moreover, the population demographics
w1th1n the area SirVEd by'thgse 5§haala Shauld vgry w1dely Flﬂallyg thoae
tgd Ihz abaeﬂge af aﬂy @f thP abGVE tcﬂds to be too llmitlﬁg to effectlvely
segment a high ;chusl market

Given the dvlllablllty of the above, segmentation qnalysis shouid in- »
clude: : ’

Ident1fl:atlgn of Specific Mark ts

e

Can specific . ranges of family income be identified?

. Do levels of family income appear to be peculiar to certain geo-
graphic zreas?

3. I8 there a correlation between educational goals and fa mlly income?

Tl

' Iselation of Market Démoﬁ*<£h cs

e e o

. Do thg schools now tend to cater to a specific income level?

1

2. Is location the prime factor in a school's ability to cater to a
zpecific income level?

3. Is sufficient transportation availablie to allow for redistributing

students bzsed on income and educational goals?
4, Can the size of markets, based on income, be determined?
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Establishment of Dehographic Mixes to be Served

1. Based on identification of income markets, establish relative .
enrollment mixes. (Even at upper- in;amé‘ranges; care .must be
taken not to create -a totally elite school.)

2. Test (with parent Sample) the.intended ‘income mix to he served
by -specific schoolsy -

3. Determine number of sihalarshlps IﬁQUIIFd td EffELtIVLly ifple--

‘ment the mix,

Priting i . .
'l. Determine relative percentage of- income ta be derived from 7

* ’ - tuition for schools Segmented i - S T
Test specific tuition levels (posglble to achieve lﬁEQmE yield). -

2
3. . Market test pricing with.parents to insure acceptability.

My research indicates that one other factor may play a key role in
determining high school segmentation. Segmentation by sex has deliberately
been excluded from this paper although some positive correlation may exist
between ability to segment by income 1evels and desirability of segmenting
by sex. :

As was mentioned earlier, the wholesale use of any strategy is unde-
sirable. Therefore, any strategy selected should'be subject to regular
" evaluation, In determining whether the strategy selected is correct.for
any group of secondary schools, the following criteria may be used,

Consistency with the broad goals of Catholic education.,
Consistency with the environment, including population demo-
graphics (both static and dynamic).

3. Appraprlatena 55 of the strategy in light of available re-

=

sources. . 4
a. Scholarships
b. Inter-school funding (assessm t&)

c. Diocesan-wide policies
. d. Diocesan subsidies
4. Appropriate "time horizon (clear establishment of a tima
frame in which the strategy can be implemented).
5. 1Is the strategy workable? : .

’

The last evaluation criterion, Whlle the most simple, may, in fact, be
the most important. The true test of any business strategy is 51mp1y whather
or not it will produce the desired results.

AN
sl

O
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PLANNING CATHOLI C,SCHDDL_REDRGANIZATIDNS

" LA - e

‘!’ ’ _ , Dr Jemes J. Cusimano
Superintendent of Education
Diécﬂse Df AIlEHtOWﬂ .

i

‘ During the past 21ﬁh* y;ars in the diocese of Allentown, Penn%ylvanla
approximately twenty Catholic school Teorganizations have been implemented
affecting students from more than ‘thirty-five different parishes, During

-'this entire eight year period, I worked in the Diocéesan Education Office,
formerly as Assistant Superintendent of Education and presently us the 5uper=
. intendent of Education, helping to implement these school "reorganizations.
This year alone, we are in the process of planning six - school reorganizations
" affecting eleven different parishes., My experience in Catholic school reor-
ganizations includes both the glementary and secondary levels,: alt though the
vast majority have been at the elementary level. The Catholic schocls we
have reorganized have been located.in the rural areas and in the inner city.

The parishes affected by these reozganizations have been both rich and poor

"and of widely divefgent ethnic backprounds.

My remarks on Catholic school reorganizations will focus on’'a philosophy
Tor fdtLDﬂale and a procedure or model ta follow. I do not claim this is the
‘only way to proceed but I can state that this model or approach has been suc-
cessful. The measure of success beirlg that the reorganized schools are still
operating, flourishing and graduating students who have experienced a very good
Teligious and academic education, Throughout this presentation, the term school
Teorganization refers to any major change in the operational structure of a
school, such as relocating certain grades to *other schools, or merging or con-
aDlLdatlmg with'other Catholic schools. )

Philosophy ot Ppgp se

The question arises, '"Why %hagld some Catholic schools be reorganized?'’
The rationale I propose and have used in planning school reorganizations is
TDéll} quite simple: ".The purpose of any Catholic school reorgaﬂlzatlan should
be to’'maintain and improve the Catholic school program. o

The benefits or improvements Df'aﬂy Catholic school reorganizatior géneral-
ly fall into two categories: educational improvements and financial improve -
The educational improvements can be any one of several benefits. The
n a2 reorganized school can be strengthened by in-
.cluding some religious staffing in the school. Better grade placements can
be achieved in a reorganized school in several vays. One obvious benefit can
be the elimination of a double grade situation, which may have been forced
‘upon a school because af low enrollment, B@ttar grade placement can also be
brought about by relocating grades so that the schocl staffs can specialize
in the primary level, the middle school or the secondary level, whichever tha
case might be. o : :

ments,
religious education program of

e
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Improved staff placement can mean one of several benefits as well. I
believe mixing religious and lay staff in a single reorganized school can be
an improvement in staffing. Of course, eliminating duplication of effort where
two nearby Catholic parishes operate identical 'school programs for very small
numbers of students can be accomplished through more efficient Staff placement
in a school reorganlzatlon

School r;organl on can also free glassroom space for resource. centers
or expanded libraries or special activity rooms. School reorganization can.
bring about more -efficient use of administrative personnel, Instead of usi
two trained principals to direct every school building program, it is pos
to arrange for a principal to direct the educatlon program 1ocated in two
buildings.

ing
ible

’U"J

School reorganization can also bring about expanded curriculum offerings
by creating more space for certain academic areas such as art and music. We
have used school reorganizations in the diocese of Allentown to encourage the
growth of kindergarten programs which have increased in number by 100 per cent
over the last four school years. : .

The financial benefits of a school reorganization can be dramatic, although
they are quite often offset by spiraling cost increases for salaries and other
operating expenses such as fuel costs. Our experience has been that parishes
cooperating in a school reorganization have generally been able to cut costsg
by eliminating some teacher personnel in the reorganized school. But yet, the
costs of operating the reorganized school are still generally higher than the
costs' of the former school programs because lay salaries have been rising
steadlly and because there are generally more lay personnel involved in the re-
organized school program. What can be said about. financial savings in a reor-
ganized school is that it is less expensive to operate than the former school
pruurama would hava cost had thev been LDﬂtlﬂUEd without reorganization.

Another financial consideration which must not be overlooked is the pos-
sible expansion of the financial support of a reorganized school. Quite often
throughout the country, parishes have grown and developed®without operating a
Catholic school. Through school reorganizatiom, it is quite p0551ble to in-
volve such parishes as-an integral part’of a reorganized school program. In
other words, the reorganized school begins to serve several parishes rather
than being 1dEﬂtlfled with a Slngle parish. t

Factors Indicating Need for SLhDDl _Reorganization

Let us turn our attention to some of the factors indicating a possible
need for school reorganization. The importance of each Df these factors varies
dra;tltally with- dlfferent circumstances. :

The loss of religious staff, either partially ‘or completely does not nec-
2ssarily mean school reorganization is absolutely needed. There are many all.
Dpa?ited Catholic schoois in existence which have proven that our religious

ay
“education programs can be carried on with lay personnel. However, complete
loss

of religious personnel can be quite a jolt for a pari sh bath in tefm% of



»
]

M .

religious leadership and im terms of the financial implications in “replacing
religious with lay personnel wherever possible.

Small enrollment is another factor indicating a possible need for school

reorgdnization. Again, what constitutes small enrollment varies with the cir-

cumstances. Is the school located in a heavily populated area or does it

serve a rural area? Does the area served by a Catholic school have a large
concentration of Catholics? Ts the Catholic population predominantly elderly?
Enrollments will vary drastically for these reasons and many more. The ques-
tion to consider is whether a small enrollment can be reorganized with the
enrollment of a nearby Cathclic school for more efficient use of parish re-
sources.

The nationvice average teacher-student ratio at the eleﬂentary level 1is

"about one teacher for every 24 children. If the enrollment of a a particular

school averages substantially less than this ratio, it may be a sign that
school reorganization is necessary. ' - :

Double grades. is another possible sign indicating schodl reorganization
is necessery. Once again the importance of this factor varies with circum- .
stances. We have continued to operate Catholic sc¢! s with double grades in
small enrollment schools where there were no other .atholic schools located
nearby. However, the existence of double grades.in a Catholic school or schools

* located in close proximity to one another certainly does not make much sense

from an educational point of view. Some educators argue that double gradé% are
really not so undesirable and that as educators we ought to plan more“non-
graded school programs rather than move students in lock- step fashion Fram
grade one to six,.eight, or twelve. I do not think that double grades need to
be eliminated at all costs, but I do believe that ffom. a teacher's point of
view, it is much more difficult to individualize instruction for children af
dlvergent ages, as well as levels, in the same clagsroom.

Other factors.which may indicate school reorganization is necessary
are excessive per pupil costs and dEtETlOratlng buildings. Again, these fac-
tors can vary widely due to circumstances such as size and wealth Qf\parlahT
If the costs per pupil are drastically in excess of your diotesan averaées
you had better take a close look to determine whether the SLhOOI will be facing

“financial disaster in the near future.

- community re

O

ERIC

Aruitoxt provided by Eic:

=k
T

Individuals to be Consulted

After these various sign posts have arisen indicating school reorganization
might be needed, the next step is to begin a review and deliberation process
with a number of key people. The individuals to be consulted in planning a
reorganization are: the diocesan office central staff, local pastors, religious
presentativesy the bishop, parents (school boards or P.T.A. person-
nel), principals, faculty, public ‘s¢hool personnel and last but not least the

Lord' ) _ _ i

”""n

) Each of these individuals ﬁill have valuable insights which will be of
great help in determining whether a Catholic school should be reorganized and

if it is to be reorganized, what new form it should take. \
. " 40
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The manner and order in which these individuals are consulted in the
planning process can become quite important in order to avold hayd fEtllIgS
and m;%unééﬁétandlngs

Iﬂltldl Plannlng Session

o The initial planning session should consist of all pastors to be
affected, the representatives of religious communities in the schools, the
staff from the Diocesan Office and parent representatives if a school board
or other strong parent policy body exists for the schools. to be reorganized.
Basic Data to be Reviewed

The initial planning session should review some basic data, which hope-
fully the central office staff was able to collect prior to. the meeting. The
data to be reviewed should include: current enrollments, number of baptisms
for the past five years, the size of the parishes, the income of the parishes,
available teaching personnel, the condition of buildings, current school pro-
grams, the distance between nearby Catholic schools, the availability of bus
transportation, and the type of parish, i.e. ethnic group, income, old or young
and other pe;tiﬂént facts. An enrollment projection for the next five years should
also'be made. In discussing this basic data a number of insights will be gained.

=

il
.
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for Consideration

Basic Plan
- There are three basic possibilities to consider: 1) continue operating

the same school program; 2) create a reorganized school; 3) close a school

building and place students in nearby Catholicggchoalgg -

It Séemg strange to even bother considering the first possibility 'of con-
tinuing the present school program, especially if all these important individuals
have bagn called together to plan ‘a possible school reorganization; It is some-
thing we must; however, keep in mind because sometimes the review of this basic
data leads to the conclusion that the present set-up should he continued. If
the facts lead to that conclusion, don't try to force another solution upon the *
planning group. : :

some Questlan% to be Raised by Planners

When cansideriﬁg the possibilities of reorganizing or closing a school
building, the planning group should ask itself a humber of important questions.
First, can all present ,and potential Jtudents be aC;DmdeatEd Jn gnother nearby
Catholic school? Be gareful how you respond to this question. Unfortunately,
experience has’ shown that some members of the planning tea® may suggest that a
school can be readlly absorbed by another nearby school because of the current
enrollment of a particular school. Upon closer examination it is readily
seen that the low enrollment is in stark contrast with the potential enroll-
ment. The low enrollment could be due to poor leadership either at the school

~ or at the parish, or at both. . If this is the reason for the low emrollment,
' perhapg %chool reorganization is not the answer. I have known a Catholic

school, énrollment to increase by 300 percent in 'a threé year period because of
a chanfye in the assignment of the principai. I have also seen 4 school
' 41
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< revitalized or destroyed W1th1n twelve months because of a change in the‘
assignment of the pastor of the pgrlsh ope:atlng a particular school.

Another queatlgn which the plannlng group should ask 1tﬁelf 15 whether
reorganization with a nearby Catholic school will improve the educational pro-
gram. ‘Document your responses to this question very carefully. 1If there are
many advantages or benefits to both schools or parishes to be affected, then

chances of a successful school reorganization are good.  However, if the bene-
fits are very one sided, i.e. that they are particularly beneflclal for o v -
one of the parishes or schacls then beware of possible stubborn opposition.
Experience has shown, regrettably, that some-parishes and pastors do not ex-
tend their Christian philosophy of helping their fellow Christians if it means
extending themselves beyond their local parish in a very unselfish manner. In
‘other words if one parish is called upon to drastically change its hgalthy
school program to help a nearby parish facing very difficult times, it is not
easy to obtain the mutual LDDp@fatlQﬂ and support n;;as;ary to achieve a Catho-
lic school reorganization. . . )

Other questlon% which must bg Faced are whether there are linique reasons
for continuing the current school program and whether it really is financially
1mpractlcal to continue the current school program. Some strange and surpris-
ing responses to these questions can sometimes arise. You might find it neces-
sary to continue the current school program because the. pastoral leadership is
$0 weak that to reorganize the school under these circumstances would bring a
about a total collapse of Catholic education for the parish., Or you might find
that although the costs per pupil are much higher than the average costs in the
diocese, the parish can easily afford the current school program. You might
also flnd that a parish cannot afford its current school program but rather
than reorganize the school, what is needed is outside flﬂﬁﬂClal -help from the

diocese or other sources. *

‘Experience has most often shown that the following type of reorganization
can be very helpful dn the elementary level. Reorganizing idéntical elementary
programs of grades one through eight in two nearby Catholic schools to a program
of a single school where grades K-4 are located in one building and grades 5-8
in another building. A single principal is then, 3551gned to direct .the ‘educa-

tional program as a single school.

I have also found that reorganizing ‘a’high school program from grades
nine through twelve to grades seven: thr@ugh twelve while reorganizing the
feeder elementary -schools to grades one through six can result in a strengthen-
ing of the school program if the high school population is very small and

declining in size.

.

Announcing School Reorganization Plans

)

Once the plan for school reorganization is agreed upon, it is extremely
important how the plan is announced to the parish and to the community. The
following model is offered as one which has been used frequently vith suu;e;;

The order and tlmlﬂ& should be followed closely

\A‘ - 42
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The initial announcement:.should be made by repregentatives from the dioce-
san staff, the pastors and the religious community of t a\:choal(s) to the:
faculty(ies) involved. The plan is explained in a second ¥nouncement by
these same persons plus representatives and parents from théxP T.A. or school
board(s) to parents of the students ta be affegted

In hoth of these meetings described u.bove it is ‘mecessary to provide at
least 50 per ¢ent of the meeting time for reaction from the audience. The

teachers and parents must be given the opportunity to ask any and all questions. -

about the reorganization. The questions should be answered as best as possi-
ble from the research performed by the planning committee. If a question
arises to which you don't know the answer, freely admit it and indicate it will
be investigated if it is important. If suggestions are made for amending the
plan, be.open to COHSIdEflﬂ&;thDSE suggestions in more detail after the
meetlﬂg : . :

B o - .
1f som¢ of the parents react with strong emotion to the plan, do not over-
whelm them with the conclusion that the plan is the only way to proceed. Allow

© the parents an opportunity to fully ventilate their feelings for and - ‘against

the plan. Don't be overly defensive about the plan. Remember that in many-
school yeorganizations, parents and students are being asked to make many
changes, Change doesn't come about easily and is very difficult for some peo-

" ple. The planning committee has been working on the plan for many gnths, but

don't expect universal acceptance from the parents in a single evening.

Following the meeting with faculty and parents the next steps in the
announcement process should occur., Thre third announcement of the plan is made
by the pastors at all Masses. Following this, the pastor sends the superin-
tendent's letter:of announcement to all his parishioners with his own covering:

" letter. . Finally, the superintendent sends out’'a press release to all local

newspapers.

R imp@rtaht that'the'pgétor and sﬁperintehdent communicate the reorga-
nization plans to the entire parish because the Catholic school should be an
apostolate for the entire parish. It is also important that: the superintendent.

‘prepare the letter for all parishioners. \QThls approach insures that the offi-

cial announcement is the same for all paflhthHET§ in all paflShCS affected by
the school reorganization. leewrie, it is important that the superintendent
prepare the press release. to, insure that it is positive in tone and profession-
ally prepared. ’ '

Follawwup ALthLtLE: for School R&ngaﬂléatloﬂ

After the official announcement of a gchaal reorganization there is a’

‘great deal of follow-up activity needed to insure the success of the plan.

Most of this activity depends on the principal and local paStDrg or school:
board to implement. There is need f@r an early appointment of a principal;

the assignment of a teaching staff; Mhe transfer or purchase of degks, texys,
llbrdry materials, -curriculum materials and of school records. Arrangements
for transportation, tuition and -parish subsidy(ies) must be made and a new o
school board or P.T.A. established. Finally, a new name for the school should

be approvad, '

/
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Before closing I would like to briefly discuss one of these follow-up -
activities--setting up. the financial plan\for the reorganized school. The
funds to operate ‘a Catholic clementary school generally flow from thrée
- sources: tuition, school generated income (sales, drives, etc.) and $ome
sort of parish subsidy.’ o \

In setting up a reorganized school it is extremely important to carefully
select the method by which the cooperating parishes will subsidize the new
school program. Let uts“examine three different typical .approaches: -

pProg -

‘A.- Per Pupil Assessment = - .

The operating costs are divided Ey the number of students
attending the school and then charged to the-parishes accord-

- ing to the number of children enrolled at-the school “from each
parish, '

!

.

Fixed Percentage of Costs

Th31260perating parishes agree to pay ;Sﬁifgé pércentége of
the operating costs. For example, two parishes may agree to
split tlfe operating costs fifty-fifty or perhaps one third-

two thirds. T .

C. Assessment Formula Based égﬁEupiISQAParishrgchmerand Parish
Size - R o T - T

: | :
A formula is‘'devised wherein each parish subsidizes the

. 'school according to the number of.pupils it has enrolled

8 at the school, according to the parish income and parish
size, as compared-to the total numbér of pupils, the total
intome and the total size of all the Supp@ft%ng parishes.

J .
The first. approach (per pupil assessment) is @ very simple approach but

probably the worst approach. If a reorganized school is financed according

to this method, it can quickly be undermined by the pastor who desires to Te-

duce his educational costs by discouraging his parishioners from attending

the reorganized school. .The fewer children enrolled at the reorganized school

thé lower his costs. 7 \

The second method (fixed percentage of costs) is a.slight improvement
over the first approach but can easily lead to disagreement among the pastors
if the entollment from each parish differs drastical]ly from the agreed upon
percentage of the costs which each parish will pay. Quite often the problem
described with the first approach can also arise if this second method is
used. 7 :

4
The third appraoch (devising a formula for each parish to subsidize
and based on the parish income and size of all the supporting parishes)
is a very good approach, Larger and more affluent parishes pay a larger

share of the operating costs of the reorganized school when this subsidy A
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‘plan. 1s adopted. Although the changing size of enrollment for'a pars e _
ticular supporting parish will affect its educational assessment costs) it.
.will not be the exclusive factor determining the educational costs to be cars
ried by the parish. This approach, if adjusted annually, appears to be ex-
- tremely equitable in distributing the costs of operating a reorganized school
among the 5uppDTtlng parishes. , This approath is more complex than the first

two but will provide a stronger and more stable financial base for the new o
reorfanized school progranm. : :

It is important that everyane involved in the planning of a Catholic
school reorganization recognize the wondertul oopportuniities which reorgani-
zation can provide. Reorganization can enable the Church to improve and ex-
pand its mission--to teach the gospel message to young people. Reorganization
adjusts a Catholic school program to meet the nceds of a changing community.
It is a form of insurance that insures that Jesus aﬂd His gospel- message will

be taught for generatlona yet to be born. _ S,
: _ I
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EXPANSION AND NEW SCHOOLS

Rev. Msgr. John Leibrecht
Superintendent ‘
Archdiocese of St. Louis

: At issue in this article, which summarizes ideas presented more fully

at the Workshop on school financing, is whether or not Catholic schooling
should follow newly located Catholic populations. Other legitimate issues
related to this one, important as . they are, will not be directly dealt with.
For instance, should old school buildings be replaced by more modern buildings?
or, should new school buildings be provided to serve largely non-Catholic en-
~rollments? Many dioceses have functional buildings in locations where only a
few Catholic families continue to live, or where there are only few children
(whether Catholic or not.) Populations shift; many young families settle away
from older areas. Should Catholic schools follow that Catholic population?

My answer to that question is: It should at least be considered. There
may be ways of serving at least some Catholic families who have moved into
areas where no Catholic school exists, or the already available Catholic
school proves too small. '

Three alternatives are discussed here: 1) building a new school; 2)
opening a new school in an already existing building; 3) adding new class-
rooms to existing schools. Our experience in St. Louis, certainly not offered
as a model, can at least offer examples with which to examine the issue at
point. - :

_ The fastest growing county in Missouri, St. Charles county, is adjacent

- to the city of St. Louis and St. Louis County. A new population corrider has
developed along a major inter-state highway in St. Charles county, and a size-
able proportion of that population is Catholic. Information from building
contractors and the Bell Telephone Company projected continued major growth

in the area. Seventeen parishes serve St. Charles county, twelve of which
have parish schools enrolling 3,400 students.

_ In 1975, a new parish was planned for St. Charles county. Named for St.
Elizabeth Ann Seton, it was to have a regional elementary school to serve its
own parishioners and those of a neighboring parish, St. Robert's, which had
been built in 1963. St. Robert's had a four-classroom building used for the
religious education of 700 public school students. The pastors of the two
parishes and a board of education, whose members would be from both parishes
were to be. responsible for thé operation of the new St. Elizabeth-St. Robert
School. : ’

The cost of the St. Elizabeth Ann Seton church, parish house, twelve-
classroom- building, cafeteria, and office areas was estimated at $1,300,000.
Because such an expenditurs was beyond the immediate financial resources of the
the new parish, the complex was financed by the archdiocesan "revolving fund,"
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a.plan whereby a parish borroéé money from the archdiocese at low. interest
rates. 'St. Robert's parish was to pay for the construction cost of four
classrooms. and also make its four-classroom building available as a '"contribu-
tion-in kind," thereby bringing the new school to a total of sixteen class-
rooms. For the annual operational costs of the school, the student per capita
cost is paid to the school by each pastor for the students from his parish.
Parishioners pay their own pastors, in an effort to keep primary identities
and loyalties to the parish and not the school, Pastors, in turn, direct the
money to the school. Each pastor decides on what is Expgcted financially
from his parishioners who enroll their children in the school, but diocesan
policy indicates that the parish should 5ub51d1;§:30 50 per cent Df the per

capita. cost.

St. E%izabeth -5t. Robert Schaol DpEﬂEd in its new facilities in September
1976 with dn enrollment slightly over 309 students, the majority of whom are
.in the primary and middle grades. The junior high grades were Opened ‘to accom-,
modate those families with very young children which also had a seventh or,
eighth grader. This year the junior hlgh grades are costly, but were neces-
sary to meet the understandable request of some larger families. The faculty
is made up of lay teachers and four religious women, .one of whom is principal.
The expected enrollment for the school's first year hid been 150 to 200. The

. appreciably 1arger enrcllment 1nd1cates the sound suppart already given by

parents. .

Several points might be made which are pivotal to this first new Catholic
elementary school in the archdiocese in ten years. The decision to build the
“new school was, first of all, a diocesan decision and not a parish decision.
Cardinal John Carberry and his advisors, expee1311y the archdiocesan building
commissioner, encouraged the Catholic School Office in its examination of the
advisability of a new school. Because of the substantial cost of the new
. complex, the diocese had to be willing to accept the financial situation.where-

" in parishes would be dealing with large capital debts simultaneously with sub--
Stantial school operational costs. Without diocesan.commitments, the majority
of parishes would not be-able to handle capital indebtedness 51multaneously
with large operational school expenses. (Where an existing parish has no debt
and considers building a new parish or regional school as part of the services
it wants for its parishioners, the relationships to diocesan financing are
‘somevwhat different. But even in this case, ¢the leadership of the Ordinary and
the creation of financial arrangements acceptable to the diocese become prDtal

matters.)

Secondly, the* pastor at the new St.. Elizabeth Ann Seton parish had worked
in Catholic education for twenty years, had administrative experience in di-
recting a high school,.is recognized as an avid advocate of Catholic schooling,
-and persorially,welcomed the challenge of starting-a parish with a regional
‘elepentary school. It was in the St. Charles area that he had been a high
school ‘administrator and therefore had many contacts which would be beneficial
to the. planned developments. All of this obviously points out the 1mportance
of the pastor(s) if a new schoal is being projected, either in a totally new .
parish or in an existing parish which does not have a school building. '@

And ‘lastly, I want to mention the religious sister who came as principal
to St. Elizabeth-St. Robert School. She is a member of a religious community

- ,v . * 'w B



which has help d .staff several schools in St. Charles county for a long time.
Having someone from'a religiocus community which was well established and re-

spected by the people promotéd a public feeling of confidence in the new ven-
ture. . o ' - . ‘

The above considerations symbolize the detail which must be part of any
successflil planning. To think there were (and ‘are) no serious problems. in
" beginning this new regional elementary school would be inaccurate. However,
the problems have been faced, most of them have been or are being solved, and
the school is off to a very solid start, - -

. The second alternative to be discussed is the opening of a mew school in
a parish with an already existing building. 1In 1965, Incarnate Word parish
was built in St. Louis County. Its twelve classroom building, with accompany-
ing offices and other spaces, was originally meant to house a parish school.
Due to many fast developing circumstances at that time,.the school did not
open.’ Instead, the parish began a fine parish school of religion (CCD) which
enrolled approximately 900 public school students. Two years ago, however,.
the pastor began a parish school in the building with an all lay staff. En-

~ rollment the first year was 150. This year the enrollmeént is 250 and the par-
~ish-school of religion (CCD) program enrolls 700 'students. '

Other parishes in the archdiocese, built mainly since the middle 1960's,
have educational buildings of four to eight classrooms for PSR programs. '
~Some’ of those parishes, having reduced their financial debts over the past
years, may now be in'a financial condition which would allow for a parish or
regional school if some new classrooms were added to their present facilities.
A few pastors are investigating this possibility now and, within the rot too
-distant future, may be able to enlarge their educational facilities to accom-
modate both a Catholic elementary school and a PSR ‘program for public school
students. - ’ :

Whether as. with Incarnate Word parish which already had an educational
building which could immediately admit an elementary school program, or as
with some other parishes which have a PSR educational building which would
- need addigional classrooms for an elementary school, several factors are worth
mentioning s e T . i ' '

_ First, the pastor has to bé committed to. both programs, the PSR for public
school students to which the parish has become accustomed, and the elementary
school program. The PSR program cannot become second class in image or second
rate in programming merely to dccommodate the new school. The main question
~which the parish has to put to itself is: Do we want to provide alternate ser-
vices for our parishioners who have school-age children? 1Is our parish the
kind which can offer, and support, both-a Catholic elementary school and PSR ~ -
program? Some parishes cannot, of course. The point here, however; is that
some probably can. The assumption which needs to be examined is whether or-
not, once a parish has:a PSR program and no school, the future of the parish

and what it offers its young people must always remain the same?

Secﬁndiy;-it may be good to have one and the same person resp@ﬁsiblg forir
coordinating the religious education program in.the Catholic school and the PSR,
Symbolically and practically, this provides for much more unity in the parish
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and more effectlveness in- programmlng Administrative relationships of such
a coordinator to the pastor, parish board, principal and/or PSR administrator
need to be dEVElEp&d carefully. The rationale behind the identification of
such: relat10n%h1ps includes unity, effectiveness, and organizational account-
ability.’ '

_ Flﬂally, ‘where poss leg parent programs shauld 1nvolve parents of child-
‘ren from both programsg'the elementary school and the PSR. -This provides
assistance for parents in a manner which respects their individual choices for
their children, ‘and-also fosters mutual understanding and financial support
among them. ’ ' —

A ‘final ch51derat10n in the area of expan51an of schools is the building
€ of addltlonﬂl classrooms for EXlétlng schools. In some places where young
Catholic families have located, a Catholic school is available but is too small
torenroll all who seek admlsslon In the last two years, 20 new classrooms
.have been added to five different schools in the archdiocese of St. Louis. a
‘These 20 new classrooms are in different counties of the archdiocese where pop-
ulation trends indicate continuing growth. An examination of area growth, Cath-
olic_population and -its age, present financial coriditions, 'and projected finan-
‘cial capabilities all contribute to the flnal dec1%10n to prov1de additional .
" classrooms where needed.

‘Because of my familiarity with St. Louis, I have used it to Cxempllfy an
issue in Catholic education: should Catholic SChDOllng follow Catholic popu-
lation, at least in some instances? "Other dioceses, about which I am not suf-
ficiently informed, could also use their experience. My conclusion is not
that large numbers of new schools .or addltlonal classrooms should be built.
However, I .do conclude that some new schools -and additloﬂal classrooms warrant
construction in carefully selected areas Of a dlDLESE : : : -
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1S MARKETING THE ANSWER TO YOUR ORGANIZATIONS'S PROBLEMS

o

Dr. David L. Appel
~ Chairman, Department of Marketlng
University of Notre Dame

During the last several years, marketing has increasingly become a sub-
ject of growing concern and interest te thé management of both public and v
private nonprofit organizations. Several 1nd1cat10n5 of this 1ncrea51ng 1nﬁ’
terest can be seen in ‘the following eXamples. Lo L
1} The College Entrance Examination Board has: recently pub—
.lished *a book entitled, A Role For Marketing In College
Admissions, which is a collectlon of papers on marketing
and college admissions presented at a colloqulum .on CD1=
lege admissions in May of 1976 ’ oL
f.;-
' 2)  Goshen College, a._small, rellglOUS 11beral arts college in-
-Indiana has institited a planned program of speakers from .
both academia and business in ‘order to develop an aware-
ness of marketing as both.a philosophy and a tool to help
the administration, faculty. an§ staff of the college de-
velop marketing plans and pr@grims to control the futurev

- of the college’

3) The Girl Scout Council of Notrthwest Cook County, Inc.
(Chlcago) has instituted a series of research efforts
designed to identify the wants and needs .of the members,
the leaders and the ganeral public in an effort to adapt
their organization to more closely match the wants .and
needs of the markets they serve.

Numerous other examples could be given of the many and varied efforts
that are Lurrently bélng undertaken in attempts to utll;za the con;epts tgolg,

nonpraflt organlzatlons " This new use of marketlng is not at all SUTPTlSlﬂg,»
given the difficulties that most nonprofit organizations are having' in carrying
out thElI m1§51on5 and in meetlng th31r ijeithE§ For example Unlted Way

ThlS in tur , 1s forclng many member organlzatlans to recon51der whether they -
must. again attempt their own individual fund raising activities. Symphonies
all across the country are having trouble raising the -funds they need to carry
out their cultural activities. Museums are facing exactly this same situation.
Blood drives fail to -reach their goals in many cases:. Churches are unable to

‘ attraLt new .members, ‘or even to keep existing members aétive. There is even
~some indication that the National Catholic Educational Association is becoming
‘interested in marketing when the topic strangely appears on a program that is

" identified as a workshop on finance. Given this interest, I would like to.

{5pénd my brief time attempting to tell you a little about what marketing is,
.aﬁd;howiit can help the public or private nonprofit organization aCé%EVéaits_
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_gmiss‘j\on' and its objectives. Most of my comments concern the general area of
marketing, rather than the specifics of recruiting or -fund-raising. Perhaps-
another time will be more appropriate for thosée topics. Before talklng about
marketing, let me make a comment concerning . the relevance of a 5&5510n on
‘marketlng at a workshop on flnance :

LR 2
= . e we % N

. In my Estlmate ‘the toplt of marketlng is more apprapflate to a workshopr
~oni- finance than it mlght first appear to be. As any businéss ‘man will tell
you, marketing and finance are very clasely related. Marketing decisions to
‘develop a new product, to advertise an existing product. or even to change the
pricé-of an existing product are, in large part, financial decisions. : They are
' fiﬂaﬂilal in-that the organlzatlon 5 assets are being invested in marketlng
efforts’ ‘designed to affect the level of sales. With a business firm this level
of sales may be more cars or more airline seats. In the nonprgf@t area this
“level of sales could be larger enrollments for .a college more leaders for the
- Girl Scouts -or-more blood donors. Regardless of the area under consideration,
the desired result of this investment of- organlzatlanal funds in market de-
-velopment is generally an 1ncréaSéd level of sales and profit, which, in turn =~
‘determines, in large part, whether an organization is able to.achieve its fi-
. +nancial goals and objectives. . In 'essence, marketing is the. means that any-
;=‘fotganlzat10n uses to develop the compet1t1ve differential” advan;age in the”

v marketplace that is necessary 1f ‘the grganization is to continue to reach its
financial goals and objectives. In@errectly, at least: from my point of view,
many administrators of nonprofit’ organizations. only.concern . fhemselves with half
of this total management area. Administrators in. nonproflt organizations are
generally very concerned with the financial goals and objectives, but very un-
coricerned with- the marketing goals and objectives that are at 1&35t as impor-
tant to’ the long-run success of the ofganization.

Rarely--at least untll very recently and then only for a relatlvely few
organlzationsn—have nonproflt organizations concerned themselves with marketing
o'strategies, objectives and programs. I think that the reason for this is
fairly clear. -Very few nonprofit organizations consider themselves to be in the
same type of competltlve market sztuatlon that a business firm is. in.. Thus,
@the nonprofit organization usually operates.under the assumption .that there is’
*1o need for a formal--or even an 1nforma1—=market1ng approach to orient their
. organizational efforts to meet the wants and ngeds of selected target markets.
..+ And yet, with a few minor differences, most honprofit organizations are cur-

rently faced with market- Sltuatlsns qulte Slmllar to those of many business
firms. By ) e : .

In light of this 51mllar1ty, the question that I would pose is this, "Is
the need for planning in marketing any less valid for the nonprofit. alganlza—
tion than it is for the profit seeking firm? I would thimk not!' The non-
profit organization, just like the profit-seeking firm, must identify wants
and needs in the marketplace, and then find a way to Lhange its organizational .
resonuces into products that can be offered to customers in an effort to sat-
¥sfy their wants and needs. While the mission of she nonprofit organization
may be quite different than that of the business firm, the concepts, tools and
techniques used to achieve these dlfferent ‘missions can be the same.

i .
i : T : '
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The questlgn Df what the nature of the. IEI%FlDﬁShlp between.a nonproflt

organization and the marketplace is, can begin. to be answered by looklng at
a very slmpllfledude nltlﬂn of marketlng :

, Marketing is the effective managemEﬁt by an organization
“& of dts exahange*relatlans W1th its varlous markets and

pub11ES 1 . g;:.' : - )

Later We w111 10ﬂk at a more detalled deflnltlon of marketlng However

for the mament

this definition should prDv1de the héglnnlng of an understandsu

ing of marketlng; and how marketlng can-be used by a nonproflt organization.
As_the definition suggests, all organizatdions operate in an environment of -
“one or more publics and/or markets. -For'example, a university operates in -a

student market

an alumni market, a faiulty market, a research funding mar-

ket, a donor market and a publlc oplnlon market, to mention only a few of - .
the markets in whlch it operates. To a lesser: extent educational - 1n5t1tu—f;f;;
~ tions below the post secondary level also operate in most of the:e ﬁame mar-

:~kets

- . ; . P . ' [
. . R :

Marketing is concerned with managing the Qrganlzatlon s ex;hange rela=
tionships within-each of these markets. To be able to manage these exchange

relations,

1t is necessary to understand why individuals within these markets

are 1nterested in unde&taklng Exchanges "as well as.the benefits that they
.- sgek through these exchanges. One key*to under:tandlng these exchanges is
, the .basic realization'that most human behavior is a purposeful quest to achieve

some level of want satisfaction. 1In attempting to achieve this level of want
satisfaction,

individuals desire--and Seek out--beneflts that they feel will:

help them satlsfy their own specific wants and needs.

Individuals seek these benefits through the purchase of various products.
Broadly conceived, these products may be anything that have the capability
of delivering these benefits sought; and are usually one of three different °
types of product: : : ' IR .

[N

1.

Physical Goods - Products that have tanglble phy51cal

properties that are able to deliver these benefits
desired ,(e.g., automobiles, television sets, shirts

or watches).

Services = Products that have no, or limited, tangible
physical property, and thus deliver these benefits - -

‘desired through the application of human skills and

abilities (e.g., dry cleaners, insurance firms, churches

or educatlanal 1nst1tutlons)

Ideas and Concepts - Products that deliver these benefits

- desired through new and different ways of thinking about

a certain situation (e.g., better health care, family L
planning, stopping smoking or energy conservation). .

&
O
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All BF these 1tem5 reprgsent products ‘that’“can pateﬂtlally dellver bene—
fits to customers in order to satlsfy their partlcular needs or. wants. - How-
ever, the marketer of any of these praducts must realize one Key point. Rather
than just having tHe product itself, it is through the actual -use of tHe pro-
duct by the consumer that He or she is able to achieve the benefits desired.
For example, students go to college not to take a particular sequence of ,
. courses (i.e.'a product), but rather in the hope and expectatien that through «
_exposure to a certain course’ of study they will be able to achieve their fu-
ture needs and objectives (i.e., benefits)-. It is the expectation of achiev-
 ing these benefits that cause these people to-consume the educational product
** "The expectations® of achlev1ng certaln béneflts is what. causes. individuals :to .
consume any product. SR -

“

All too often an Qrganlzatlan forgets .this and LDDCEntrat 25 on the pro=
duct that .they are .marketing-as’an. end. 1n itself, rather.than concentratlng
on:it as a means that a customer can use to galn the benefits desired. This
can be an extremely critical- and costly mistake!  ‘Highly successful business

~ firms such as I.B.M. Corp. learned this important lesson years ago. -For ex-

-+ .ample, I.B.M. regpénded by matketing '"Problém.Solving Information Systems"

' rather than the computer hardware that they manufacture. The educational
industry is not yet this sophisticated.. To a largeg extent the. focus of the
industry remains on the product offered. (i.e., the courses that the instruc-
tors can teach and are willing to teach), rather-than_heing on the particular
benefits desired by selected market segments that the educational institution. ..
might appeal to. The result of this rather myopic, product-oriented. vision. - i
is obvious. The result caride seen in the 116 colléges'that have closed their .#%
doors since 1970, and in .the increasing number of public and private’ schools
at all levels that are Currently operatlng with deficits. &

The reason for these fallurEb and funding problems are numerous and com-
plex. However, in a great majority of the situations, the problem can be
traced back to an.initial problem in marketing, and to the institution's "
earlier failure to . deliver the type of market offering, or benefit package,
desired by the marketplace. The ultimate failure of the institution may well
bé inside of the organization, and of a financial nature. However, the’ reai
cause of the failure is more often a failure of marketing due to the edlica-
tional institution's unwillingness--or in some cases inability--to offer po-
tential customers an appropriate benefit package. It is the initial failure
in marketing that ultimately leads to the failure in the flnan21al management.
If the management of these organizations is to prevent this prémature finan-
cial failure, it s necessary to hegln organizational planning with marketing.
and to see that the ‘organization's marketing efforts are both effective and
efficdent. Stated another way, management must make sure that viable systems
of "exchdnge relations' are established and maintained by the nonprofit or-
ganization through the delivery of appropriate benefit packages to selected
segments of the marketplace : .

Now let us return to a discussion of how karketing works. Making mar-
keting work for a nonprofit organization, requixes several changes of sub-

" stance within tha.orgénizaticn. .To begin with, if~s critical that every-
one in the orgdnization, from top management on down “hrough every person
in the organization, understand the‘twa'différent roley that marketing has

e
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come to play in creating excharges between the nonprofit ofganization and ‘the
market segments that it .serves. The first role¥of marketlng is that of a
phllosophy——a managemant phllosophy of viewing the entire organization, its

_mission and its objectives, from the .point of view of the potential customers

-desired by the potential customers

. it is critical’

that the organization hopes to.serve. The segond role of marketing is the i
actual- analysis 'of these potential customers and the plannlng, implementation
and control . of a series of interrelated marketing efforts designed to match

the organization's marketlng offering—of benefits 'delivered with the benefits
that it hopes to serve. Let's look at each

of these IQles brlefly ;jﬂzf

As .a phllosaphy, markatlng is COﬂCEfﬂEd&Nlth creatlng a customer orien-
tation, or 4 market Drlentatlan, in all of thé organization's thinking and -~
3¢t1§ﬁ.& Alt h many managers and employees often act as if it-is not true;.
0 remember that the purpose of an organization mpst lie out

+ side’ of. the “orga 1zat1Dn itself. -More. Speclflﬁally, the purpose of an organi-

Q
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zation must lie in" ‘Serving SDLlEtY; Dr\mare Tikely .in serV1ng some spec;f;: :
market segments’ with society. 'In a sense, marketlng is able ‘to @1ay a pivotal-
role in a nonpraflt Grganlzatlon through making - the consumer the ftilcrum
around which an organlzatlan adjusts its marketing efforts, and making a con-
sumer orientation the "folc%gl" orlentatlon of alléind1V§Euals throughout

. o

the organization, : o Lo A BT

Ty

o R A ' Lo '
- "Drucker has sald this well in his statemEﬂt that the’ iny valld def1n1=
tion of a bus;nees or organizational purpase is to create a customer. This

i
Statement implies’ ‘what we are already too familiar.with in education,. and ...

that is that a market for any given product does not automatically ‘exist,
Rather, an effective dem{,d for any product--including education--depends on

‘the creation of custamers through a contihual;, effective marketing effort

designed to turn consumers into customers for the product being marketed.

The marketing process must begin and must end- with the customer. Unléss an
organization starts with.a good knowledge of the—wants and needs of the“custo-
mer, there is very little hope that the beneflt Pa‘ age offered by the orga-
nization will be the correct one. S : ) n

Thus as a phllgsaphy, marketing 1mp1155 that
a current and accurate knowledge of the: beﬂefl'

&351red by potential cus=vf;f“

tomers, and then use this ! ‘~dge to- brlng;tﬁ, organization's resource

base in line with the war QEET ieeds of these market segments. in-order to
deliver the benefits desi ¥ ais is achieved over a period of time, and
hopefully in anticipation ¢  .anges in the marketplace. Within this phil-

osophy,. the management of the-.public and private nonprofit organization must
develop an appropriate blend of marketing elements to attract the target mar-
ket segments and meet their benaflt expe;tatlons. This is generally called
marketing management, or the management of “the actual marketing efforts.

This seeond®role Df marketing is concerned with the actual analysis,
planning, executing and controlling of all df the organization's marketing
efforts necessary to create .and deliver products to selected market segments.
One way to understand this process is in terms of marketing strategy planning.
MLCarthy Suggests that marketlﬂg atratEéy plannlng Tequires two steps:
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1) the SEIEEtlDﬂ ‘of a target market aﬁd 2), Ihe development of .
marketlng mix" d251gned arounﬁ the target market selected. 2

The flISt step-~that of . SElEEtlng a target. market-- :cagnlzeg “the fact
that no organization can attempt to satisfy the wants and‘needs of all ;.
potential customers. The wants and needs of the marketplace are 'far too .
diverse to be served by any single. arganlzatlon. To be successful in its
marketing efforts the organization must select’ one, or. perhaps several,. L very’
specific market segments, and concentrate on their specific. wants and needs
The selection of the: speclflcrmarkets to serve is made by the organization
only after lesearchlﬁg the many different targé% markets that the organiza-
-tion might Sérveg and then selecting those that the organization'can most
,préfitably serve. Having selected the market segments that the organization
desires’ to serve, the organization must then research even more thoroughly
and completely the needs and wants of these segments in DIdEI to understand
them in enaugh depth to be able to prov1de the appruprlate beneflt package

desired., S s ,

i -

R After this hlgh Ievel Gf kanledge about the market segmeﬂt is ach1eved
then the organization is able to move 1nto the second half of marketing
strategy -planning, or the development of a marketing mix. This consists of’
choosing a mixture of elements that will attract the desired target market
and turn them. into customers. In a general sense, these elements fall into
one of the four types of marketlng varlables

(1) Product. Which as dlSLUSSEd above ‘could be a good,

a service or an idea;

v(ﬁj PlaéeL Which concerns the delivery system the

=

orgéﬁizitloﬂ uses to bring. the product ‘and the
target market zfzéther - ! :
Price. Which concerns the total cost (both
monetary and non-monetary) that the target market
is willing to give up in-the exchange pracess to
receive the product; and: .- e
: . , . ‘
(4) Promotion. Which concerns the communications: 'g"
between the organization and'the target market~’
that*is necessary to inform, persuade and remind : v
them about the product b31ng offered, S e

Thgs from a marketing managemEﬂt pEISpECtIVE marketing is concerned

with comhlnlng and integrating the various marketing elements into a ;
*+ "marketing mix" designed to maximize the 1mpact of these efforts at the point -

- — o

2For an excellent introduction to marketing, see E..Jerome McCarthy
Ba Marketlng, Fifth }ditlon (Homewood, IL: Richard D. Irwin, Inc.) 1975).
T ) .
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. of ultlmatg exchange between individuals and the organlzatlan The key,
‘teason for using these elements is simple. They are dezlgned to create,
- .to.satisfy and to keep customers for the organization’using them. . Stated
more- formally, marketlng Can now be defined in the follow;ng way: '

”Market;ng is the analysis, plannlng, 1mplementat1on
and contro’l of _carefully” formulated. programs designed
to brlng abput voluntary exchanges of values with - .
¢+ target markets for the purpose of achleV1ng organi- ~° g

zational ijeCTlVES It relies heavily on designing :
‘the organization's offering in terms of the target

v .market's needs and. desires, and- using effective: t
pricing;’ ccmmun1cat1on% and Elstrlhutlon to 1nfarm _
motivaté and service the markets, "3 B S

Kotler SUgge%ts that SEVET&I things should be noted about his definition
of marketing.” : :

- 1. Marketing is defined as a managerlal -process 1HVOIV1ng
.analysis, plannlng, 1mplémentat10n aﬂd c@ntzal

(2. Marketlng manlfests itself -in carefﬂlly f0rmulated
programs, and not ;ubt random agtlons to, achleve
des;red respanse; » .

3, Market;ng seeks to bring about voluntary exghanges of
values, . :

. " L4;7‘Market1n& mean$ the selectlon of target market; rather

"~ than -a hopeless attempt to. win every market and be all

thlﬂg% to all ‘men. ’

5, Thq purpése of marketlng is tc achieve Drganlzatiénal
objectives, and effective marketing planning requires
©" being very specific about target ObjECthes

6. Marketing relies on dezlgnlng the organlzatlen 5
offering in terms of ‘the target market's needs and
desires rather than in terms of the seller's personal
.tastes

7. -Marketing uses and blends a set of tools called the
- -marketing mix--product mixes, distribution systems,
Lammunlcatlcns efforts and pricing strateg125=-1n
order to.attract the target market,

“Kotler, op. cit. p. 5. C : : .

bid., p. 6.
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*. $hould Nonprofit Organizations be Interested in Marketing? "/ '

Now that you havg better 1dea of what marketlgg is, the next logical ~
question is' whether nonpraflt organlzatlons should be 1ntere5ted in marketlng?
. ,I would 'hope that by now, your answer is def;nltely yes' ‘In fact, it should .
.be evident that all publlc and private. nonproflt arganlzatlans are already -
~involved in marketlng efforts whether they are conscious of these efforts or
not. All nonproflt organizations are 1nvelve§ Ain exchange Tslatlonshlps in.
their attempts to serve certain market segments with a package of benefits.
Ih addition, all nonprofit organizations have developed and-are using
:ertaln'operatlng policies. that control tHe: exchang with these market” \
segmants ‘These policies’ are, at-the moment, determl 1ng the organizatlon 5
marketlng ‘éffort. Unfortunataly, at the prE%ent tlme most of* these effort
are occurring without theé benefit of any planned marketlng effort, Thus, it
would seem as if the real question is not whether to use marketing, but
rather whether to use it in a planned, management approach: or whether to
just let it happen by chance. If your particular organizations are to -
survive, I submit that the management of these exchangé rélatloﬂbhlpS is

s . e

”far too 1mportant to be 1eft to chance! =

'

Thlnk for a moment aBOut‘the part

rﬁ'

‘cular arganlzation that you represent
it organizatjon, is’ 1dent1£a1fto!pthe- Drganizatlans——béth profit seeking
”and nonpr:flt 2in several ways', ; F1rs every organization is a purpaseful >
N oft of ;ﬂd;v1duals who are Seeklng to achieve a certain mission, '
ﬁfabjectlves or gnals. Second, to accomplish this mission or these goats,
the- organlzatlon must sucgeéd at three tasks: (1) It must attract suf-
© ficient resources; (2) It must convert these resources into goods, services
or ideas; and, (3) It must market these outputs to the consumlng public at
. some reasanable rate of return on its resources, Third, in-our particular .
SD:lety, ‘these tasks .are, carried out through valuntary c@Operatlon rather
‘than thrgugh some other system such as force. Fourth, glven a system of
voluntary coopaxatlan -the-exchange process is- the' racegs used by an
Qrganlzatlon to a¢h1eve these ends. ' R :

'f exchange relations are the'key'ta'wﬁefhérfanY"Efganization is able
“n the 1ong run. These very critical éxchamge: relations are the:
Exchange relations call far the organlzatlan to foer

$ through these exchange relatlan% that the- Varlcus 502131 un1t§

they: 1nd1v1duals‘§u'organlzatlon5==acqu1re their inputs and sell their

=butpu€5. ach party.to the exchange must also feel that they are gaining
‘more .in ‘thé exchange than they feel they are hav1ng to give up, or the
ex:hanga w111 proBably never take place. :

Slnce ‘these, exchange rélatlonh are really the key to 5urV1val for any
. organlzatlcn and since marketing is the most effective and efficient means -
. of achieving these exchange relationships, it would seem only logical that
'admlnlstratmrg of ngnprof1t organlzatlons can improve these ‘exchanges, and
. petential exchangés, by improving the markeflng efforts that+are resp0n51ble
¢ for them, An examplegmay help here. “I'For this example, LDH%ldET a small,
. private, llberal arts goll ;—{  Asgume that the corlege is Eontrolled by a
board of trustees; aﬂd that‘the pIE%ldEﬂt of the college i's interested in

P 2
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1mproV1ng the relatl@nshlps w1th 2315t1ng members of the board, or stated
in more ,formal terms, he is interested in improvifng the exchange relation-
ships between the gallege and the’ 1nd1V1dual bcard members. ’ :

=

- To do th;s ‘the president cf ‘the ccllege must first determine. the ,
nature of the' key benefits desired by edch party tosthe exchaﬁée IElatan—a
ship, and then second, he must develop a planned and coordinated marketing

effort to maximize the potential benefits to eath.of the'parties to ‘the

exchange relatlonsh;p .The benefits desired by both parties must be"

identified through study and research=-both formal and informal--to

completely identify the nature of the potential exchange relationship. ., _
Assume: that the analysis of.the situation indicates the following’ d351red L

'beneflts The college is interested in .obtaining behéfits such as guidance;

diréct;on leadership and support in terms of time and money from.board

" members. The individual board members are interested in obtaining benefits

‘such as respect, appreciation, a sense of guidance, and bglng a part of the

reason for the college's success, involvement and even self actualization.

These benefits' desired by both parties then become the elements around — ¢ .

“which the exchange relationships are designed,.

"elements--or a marketing mix--that will maximize the delivery of these

w

. The presid ent Gf the callaga must then develop a mix of marketing j,_a{'g' S

EVRE

benefits desired by the. 1ﬂd1Vldual Nember of the board. Naturally, theseé:

«+‘desired benefits will. nat bé the same for all board members, and the emph

on specifié elements of the marketlng mix will need to be adeStEd ‘to: reflegt:

_the specific; beneflts desired by each .board member. ' A group of elements- for

-this potential marketing mix, although cartalnly not the complete mquetlng

mix, mlght include-the, lelDWlﬁg T _ .

- 1. vPrcdth (the phys;aal gocda,-serv1cas or 1deas)
a. DESlgn meetlngs w;th very hlgh levels of
participation for the trustees wheme their .
key inputs are sought and feedback is gipen .- .
'cancernlng action taken on' their past dEEl— -
Sions and Suggestlans

_6. Create additional @ppartﬁﬁitiés to involve ‘ o)
- the trustees with students, parents, faculty - o E

and other leaders in Drder to enhance their
perg21ved status with ea;h of’ these groups .

B

kW
]
e

. ‘¢c. Develop every opportunity tS‘involve the & = N
AR trustees in .decision making and -exposure ' -
to the university $nce involvement may be
“the key to allowing thé? to achieve their
1nd1V1dual goals, i

ra

‘ Plaﬁe (the dellvery system to bring the -groups together)

a. Design the trdstees' involvement to minimize -
‘the perceived atpEﬁdlture of time and money . e
necessary to carry gut tthI TESPGnSibllltle%
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b. ' 'As often as possible, the necessary meetings,
etc, may’be taken to a more convenient location
S . for the trustees in order to ease the strain. .on
A : th31r time - (however, nat too often sinee belng
on -campus is cr1t1cal to their involvement) .,

- I ,

g;hé trustees %}11 enjoy coming fDT on theL:
OWﬂ merit: (1. ei, sp@rts actlvltleS) . RS

- 3. Pramptlan (the nécessary ;ommun1cat10ﬂs) "”*I-'" ' _f-_\%.u

C 3

o DESLgﬁ all cammunlcatlans between the'céllége
and the trustees’ to: r21nfcrce their perception
of how important the trustees are to the ‘college,
ang how much the trustee is helping the ccllege R
to 'realize it goal%gf -

5.

b. Develap other :ommunlcatlans (1 e. publlclty)
! to inform other Segments of the callege ‘
' community how important and helpful these

. . trustees are to the ccllege; . T,

\, e
[N

c. Place thelr names and plitu133* ‘f@?éminent U
places: sand publications Jin, ~ordg  to réinforce
to all, the importance of theSQXtTuStees o L

: ?f-: the céllegé ! y *“;;,¢‘  _VLV
'_ﬁ{ (the cost to the trustees)
: ok . B ,:g . o
Ny ¢ ) v 7 T U :
a. Develgp methods of glVlng (1,éi yoth Df tlme ; S
' and money) 'that allow this gi;\;_in to bc;f as’ w;h L

painless as possiblee;_ : . P ' o

A

gigﬁié b, Develap spéclflc projects in a number of .areas
.~ and sizes (i.e., dollar ranges) to allow the
“trustees to pick their involvement accordlng to.
*interests and abilities. - R

+ i : [ .
. . N

, : b , , o
c. Find ways to see that they, receive maximum:
R benefits thr@ugh exposure to othars of what
thcy have done ar have glVEn .,

*

L

1

' /
Thub, through the use of mquetlng as a’phlloaophy qﬂd seri aa ‘of
functions, administrators of nonprofit organizations are able to identify

these, p0551ble exchange relations and the benefits ‘desired by each of the .

_respective parties to the exchange.  Knowing the benefits desired, admin-

istrators are able to-plan, implément, and égntrgl\thEeﬁgrngsﬁyatkgtiﬂg .
efforts necessary to make the potential exchanges a reality. = Two key

‘points in the process are again-that each market segment must be analyzed

separately to 1dent1§y the benefits saught and that each market segment

- will then require an individual and unique mquetlng effort designed

around the un;que‘aet of. bEﬂEfltE dESlTEd

¥

—
o
w

- Tie meetlngs on campus in with other activities I




ERI

What

o]
N

| e_ﬁd _to | MdLE Marketlng W@Tk? /

To make marketing work for your partipular organization it is necessary
that you begin immediately to do several different things:

1. You must develop a strong, top management commitment
. to develop a total marketing orientation that permeates
the"entire educational institution.

2. You must translate your mission, objectives, and goals
into direct-action, measurable markptlng efforts and
transmit these to every level and d1V1510n of the
educational institution.

ate your market segments, identify the
ed, and identify the marketing cfforts
ssure the existence of these exchange

3. You must deline
benefits desit
necessary to as

" relations,

4. You must develop and implement a mix of marketing tools
and techniques to achieve the desited exchange ralatlmns
in very carefully formulated programs.

L

You must LDntlnually measure the effec
marketing efforts, and the degree o of s
evident in the market.segments, an

benefits and efforts where necessary.

ti
atisfaction
ddjust the

There is little doubt that these tasks are not easy ones. Yet, in many

" yespects whether they are undertaken at this point in time will determine the

future existence of an organization, or at least what this future -existence
will look like. T suspect that the real question is whether the nonprofit
organization can afford to exist without marketing? After all, 'the long-run
financial success or failure of the nonprofit organi ation will, in reality,
be determined by the long-run success of the organizucion's marketing efforts,

&

s e
[ -
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¢ | Mr. John Harmon ' L
" Raskob Foundation Board
Medford, Oregon ‘
7 I

Foundations are eften viewed as the source of the big grant-and the one
resource of American ‘philanthropy that can save you from financial disaster.
Both of these views are far from theg tTuth. Three 1mport4nt~abp5Lts of the
American foundation that I would like to explain are: :

i

1) The role of the fﬂuﬁddtloﬂ in American soglety
2}  The characteristics of a foundation
3) A method of approaching a foundation R : )
The private fuundi%1cn is America's gift to the world. Foundations are as
uniquely American as are. such things as the two party system, judicial review,
the private university or the separation of church and state. To further il-
lustrate this, let me quéte Henry Steele Commager:

As early as 1868 young Andrew Carnegie - already on the rcad to i?alth -
wrote that the amassing of monay was ''one of theé worst species of idole.ry.’
Twenty years later he added, in a famous article on the gospel of wealth,
that '"the man who dies:rich diés disgracéd.” He meant it; too.. When, inw
1902, he sold his great steel company to tl. Jnewly organized United States
Steel Corporation for a quarter billi u dulirs, he: retlreg to devote him-
self to avoiding 'disgrace," and befcre he died he had glven away over
three hundred fifty million dollars. '

This almost instinctive gesturc by thoiScottish immigrant boy who
became the most ardent of American pat ‘01 ., was par: of a pattern that
had been’ in the making since the beginning of the Republic. Behjamin Frank-
lin left his modest fortune to the cities of Philadelphia and Boston ~ both

- of which eventually Sét up Franklin institutes - and the French-born -
Stephen Girard, who mide 4 fortune. in banking and chipping, gave six mil-
lion dollars to found a school for orphdns. Another immigrant, John Jateb

'Aatux from Garmdny, wh@;e real es dtQ lﬂVEatmEﬂt: maja h1m the ri chest man

The shift fr@m rellglau% to hECulﬂl charzty in any ﬁlgnlflgant de-
e, occurred first in America....With Carnegie, and thEﬂ with John D.
ockefeller, whose phlldﬂtthplEf were conducted -on an ,even more princely
caile (klngly would be more apt a term;no prince ever gave on the scale
fC “arnegle or ﬁ@gkefeller), philgnthropy not only took on a new form but

a new direction. Both had thought to dispose personally of their fortune:=
"both learned that to do so wisely was beyond their paweraj and set up
.-foundations to do the job for them, 1 -

re

L ;ﬂ,jr[]m

Ty

o)

1_'Hénry Steele Commager, "The American Stvle of Giving," The Mainline
Magazine, (December 1976), 41. . -
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The éisets of these five type% of faundatlona amounL to $51 5 bllllDﬂ and
according to the 1976 Annual Report of the American Association of Fund Raising .
Council, they made grants of §2.01 billion or 7.5% of the private charitable
giving in"the United States in 1975. Where does the rest ®f American . hilan-
thropy come from? Individuals, corporations and bequests. There are 4,000°

‘'foundatigns that have assets of over one million dollars. - There are only 450
that have assets over $10 mllll@n and there are Qily 38 that have assets of
‘over $100 mlllan ~ ' - '

A Should you apply for funds from a foundatidn? From a purely mathematical ,
- point of view, your odds feally aren't very good. If you are looking f@r " ..
.. ' money, the foundatlcn isn't going to give you $1.00 for every $10.00 available:

»* to you. Even though you are faced with such Ddda; there are ways you can im-
g,f prove your -chances: and Teceive. monies from some of the 26,000 foundations.
g?JBEfOIE we move intd Same Diuthe meﬁhanlLs let me first give you some reference
"tools. The fnllDWLng; : > of assistance to you 'n = lecting the founda-
“-tion that may be inte Est‘ﬁ’ wour pro;ect ‘Thigge can be votained through

; , . X nlﬁ .

o

ﬁaal Regl%ter of Erdnt Suppart "
Whéra Amerlca"'Large Foundations Make Their Grants. o ,

N Taf% Informatlrn SETV;QE : L L=

Befnre you can begin to raise foundation funds, you havu to do a great
deal of homework. - The-first thing you have to do 1s to ask hard questions of
yourself. Who are you? What is unique about you? $Second, you must develop
a public relatiofii¥ program. People recedve money when they are dynamic and
know who they are and where they are galng "They don't receive money when
they are dlSngaanEd and: dylng There isn't any lack of money, there‘ﬁi oniy
a lqck of Efedlblllty :

: , P . ; 7
Once,you have develaped your plans and know who you are, how'do you ob- . _
tain a grant from-d/foundation? There is one cardinal rule to remember: Don't
use a direct mail apprnach Use a presentation that is tailored and packaged

- for a partigular foundation. Three steps are important in selecting a founda- /
tion or foundations: 1)  lect the appropriate one for your needs; 2) Identify
and place a specific price un your prGjECt and 3) Involve key péople in opening
the door to the foundation. (e.g., member of the bo&rd “parent, facult} mem- .

. ber, alumunus, friend of tha schDDl etc.) 3 \\

The next question you have to a%k is . who ShDuld approach the faundatla ns-
a volunteer 'or a professional? I can’ t’zﬁ irer that. In either case go pre-
pared and make a pregolicitation call anﬁ #ind out how the fcundation fits your
program. You are gD}ng to a market--use 'some of the same rules you use when you
go shopping for your§e%¢ Listen and observe what is said and suggested, and .
when. you return home, pﬁEparE the final draft of your proposal. Put all the
pertinent facts in youTigLGpagal Supplement the proposal; with pictures, hro#
chures and other materials. The good proposal is one that is logical and con-
cise and is .tailored to a specificneed and can damonsteré the value of that

need to your total program

v
fou)
[ 2N
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To look at the Lharqctarigt cs of American foundations, let me again
quote from Commager's article. He 1lists three characteristics.

irst, thé'fOundati@n is impersonal, not the lengthened shadow of

ts founder or a convenient tax-free instrument for indulging-his
ego, but an institution as public as a university, run by indepen-
dent trustegs. Second, it is almost wholly secular. A few founda-
tions include rTeligious institutions in their categories of objec-
tives, but most of them direct their support to a wide range of
public services. Certainly this is true of such giants -as the Fordy
the Rockefeller, the Lilly, and the Carnegie foundations. Among
the hundreds of major foundations, however, almost every .concej
able interest is covered, specific as well as general, local &
well as national, and even nghdl

e That guggtsts an intripuirz third. quallty though- the  foungy

tion®is veny American in ¢ it, the business of foundations s,

gl@bil .Thus, the Rockefeller Foundation revolutionizes agricul=

' ture in Mexico and builds libraries for Oxford and Cambl}dée JThe e oo e e
Carnegie Foundation supports Scottish education; the Commonwealth Ea
Foundation subsidizes medical research In Afrlca and A%la.,..

This s, indeed, the most ;tfiklﬂg quallty of moder giving:

It addresses itself prlmarlly not to the relief of pOVtrtyWAEd,-y
misery blt .o the search for the causes of these sgcjal .ills and-
for their remedies:...The major purpose of our great fDunddlen%
is not to deal with the consequences of our economic and.social - "~ | =
and pOl]tlﬁdl dl%OTd€Ti it is to get at the causes of these dis-- SR
orders, S : T N S _Tgﬁg

i)

o 3k ! : .
‘From these ChggthEfl§tlLa we can define a foundation as follows: 5
foundation is an Grgdnlzed philanthropy which is a non- éDVETHﬂEﬂtil and . a;*
non-pz Gflt,orgdnlgatlgn having ‘a principal fund of its own; mgnaged By ..
trusiees and directors anc c¢stablished to maintain or aid: social, tduEd=
tion, religious or other activities serving the common welfare. ’ t

i = W -

If these’ are the,characteristics and a definition of a foundation, how
does the foundation fit into your plans and what are some facts: you should
" know about them.

There are approximately 26,000 fDuﬂdatlDﬂa in the Unltad States and they
can b .ivided into fth graupgf : T ' Co

LA

Lo

fDuﬂdi%f%ﬂa promote the

1) General Euzpose Foundati
se foundations fit into

on “Th 5
wel?ﬁ?égbf mank11d Most of the 1
. this category. . : ,
2) Special Purpose. FDundatluns - These foundations concenprate . E
on limited obiectives such as education or medical research ‘
and may'also _imit their grants to a geogriphical area.
3) Faﬁ?l» Foundations - These foundations are generally vehicles”
for CQntinglﬁg personal philanthropy of the donor. Their
; assetsrare usually small;. however, they account for 20% of

v L

foundation giving.
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4) Company Sponsored Foundations - These fOUndatlDﬂs are con—'
duits for corporate phllanthrapy ;
Community Foundations - These foundations are a

co
of separate funds and trusts aﬂd they disperse. the
- sources to their community. .

[V
Pl

olle Ctan
eir resources

In closing, let me talk briefly about the future of fDundgtlon funding.
The Tax Act of 1969 made foundations hecome more responsive to people's needs.
‘Tt makes» foundations give away their money. But how.they will give away their
money is up to.you. Often it is difficult to §ind good projects. to fund. Do
‘not misunderstand me--1 did not say that.they have a difficult time giving away
money, thoy don’t. I said it-is difficult to find good prejects to fund. A
propgsdal that is challenging to foundations is unique. You can help founda-
tions be great givers by thinking boldly, by going beyond what is merely
needed. In a democracy, participation is its very essence, so is your parti-
cipation a very important aspect.of American philanthropy: B

B - , . Y e L L &
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OMAHA AECHDIDCESAN EDUCATIONAL DEVELOPMENT

.Rev Tthas D'Brlen
Sup&rlntendent of Schools
"Archdiocese of Omaha

The EdUCdtlDﬂdl development pngram which is preaently dperatlve in our’
Archdiocese, contains in one ‘way or another, 11 of the elements and emphqses
which have bsen presented during’ th Xt”_zﬂahap " Every tgplﬁfthatvha% been
covered is crucial to Catholic education and each of these is a component’

found indour educational development program.

It is my intention to make some introductory observations, for you QEGut
our program and then the othér members of the Omaha contingent will straighten
out any confusion that I have caused. What I would really like to do is to

take all of the elements of this" confgrence, and the expertise demonstrated and

place them into a context, a framework, if you will, which provides the per-
son comnitted to Catholic education an organized pGSltan from which to carry
out his responsibility. Educational development, as we understand it, involves
a basic perception of reality througlt which we integrate, evaluate, and inter-

pret faith, pé@pléf&abd stewardshipi

It will be necessary for me to outline how we reached the %tig& in ‘Omaha
of seeing educational development as the only direction which made sense both

for present conditions and future progress. And so, I would .just briefly run-

vou through the experienges we have had baglnnlng in 1968.  You _may also, have
shared all or a number of these same. experiences and if you have, you know

~how pgliFul they: can be.. .If .you-have not experiericed them, then .l would %1mplﬁ

ask that you trust in thi% presentation and in a sense,. be able to assure _
YGUT%E ‘ifthit there 15 no need 'to be 1nvalved 1n the same agony that_we have

experienced.

In 1968 our Archdiocese underwent a comprehenéive financial stu&gjl This
was a very sophisticated and expensive study. Really, the net result of this

study was a headline-in the Omaha daily paper: "The Catholic Schools in"the
Archdiocese of Omaha Face a'Two Million Dollar DElelt at the End of the 1968 ..
School str”, For some reason publl;lty llkc thlS does not genarate optimism,

- 5
o

iIn 1969 we Condugted a zelf study of all the lﬂleldual pdrlbh'unlts

Thls was ‘not an ;\pénfive study but it did involve a lot of people at the

Aruitoxt provided by Eic:
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‘paiiah level. This study bégan to ﬁlvp a sense Df direction and ;ﬁcaurageﬁ

naighbar;na par1%hes‘1o talk to each othey but we still received comments-like
Dw1nﬁ "IF ‘we! re Eulng to Lontlnue the way we are, we néed -m nev and

)

of Education established a study committee to thor-

Etdmlna theppaaalﬁlllty of central funding for the twelve.Catholic high
1 the city of ‘Omaha,- This cofmittee met for a full year and worked

it ly as i Xamg ? 1 dther” Eff@rt% thraughaut the country of sup- .

,pmrtlng thhmllg hz;h schoalg from a commgr sourceé> When the findings of the

i!‘

N

i



feommittee were*pfas;nted to our pastors.and,lay vpresen ‘tives; {the recommen-

dations were soundly defeated.

It was about this same time that we took pa T in a st-tewide effort to.

pass a referendum which would give some-dollar r. ief to p: “ents of children
attending our Sch@olgg This referendum was soundl, Jdefeat [.

s _-So wher *WQre we in 19717 We had an exlaustive financial - :tudy a very
complete’self-study, an attghpt at central funding, and a state-wide rcferen- .
dum, nonafnf which.gavé us any answers.  We knew what we were redlly 1uok1ng
for was a sense of diré&tion and leECtan which w@uld involve Eerlblllty
for our pal]:hLS and schools. :

o =

What we da;ijed to do was form another committee, and the best way to .

describe the charge given to this group would be ”What in the world can we
raven ;tudy next in rﬂfarance to Cath@11L edu;atlon" ThlS commlttee retused

the Gmaha erhdlDCESE were concsrned Whut the cammlttag dld Lstermlne and
sort out was that after thTEE studies and & referendum vote we did have four
serious areas of concern and these four existed in all of our parishes and
= schools. They were as fOllDWs ¢
1) FinénieS; funding;_thé.dollars
2) Community or public relations - : .
3) Acceptable business management procedures - T 3
4) The quality Df our éducgtional programs ‘
: Next “and at no expen%g to the archdiocese, we engaged the services of
an eduﬁatlﬂnal consultant firm from Chicago, Gonser, Gerber, Tinker and Stuhr.
Our Board of Education and Department of Education havg .been working with this
particular firm since that time. I will not attempt td describe all the ele-
ments that were involved with our decision to engage the services of this firm,
but I will tell you this: we had validly identified. the four key components
of afty. educational effort. 1In thé process, however, we continued to put the
~cart before the horse, that is, we always talked about funding, financing,
dollars first. It has been through the efforts of this consulting firm and
our ‘own willingness to undertake a direction that has required much effort and
patience, that we now find ourselves in a position that-is most positive, op-
CtimPstic-and EffECthE. : T <

I 'might add also that an 1ppr@ach such as this which is conceptual and
dsmandlng, ‘does not fit too chfértably into a culture characterized by the.. .
: insgant and the disposable. "I say this because my next point, I am sure, w111:
.seem 50 simplistic and so self-evident that I might bL qgcused of looklng for

fast, fast, fast relief.,

e i

" We no IBngef start with dollars and cents, ' The key to our development
pngrﬁm\izgputtlng the four areas of concern and CGﬂLEﬂtfatlDﬂ identified by

our studied in the Tlght order:

-

1) Quallty Cithallc edfication

o 2) A;ceptable bUblﬂEShiDanﬂéemEﬂt procedures

+ : o,

66 R '
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'3) Good public relations that'lead to dcceptance, involvement
‘4) ° Funding, i.e. the dollars

This order of priority must be adhered to both philosophica ally and prstlelly

When priorities are rightly ordered, you can answer questions like: "If
our building burns down, do we %tlll have a school?", and ''What would we do
- with a §$100,000 gift?" - e

=

Mr, Jerry Jarc
» Foundation Officer’
Archdiocese of Omaha

TSR . . o
“%'1 would like to concentrate on one partlcular phdSE of our concept of de-
velopment - the process for objectively responding te the question Fr. O'Brien
raised, "Would you rebuild your school if it was destroyed by fire? and "What

would you do W1th a $1OO 000 gift?"

This process is best 111u%trated by .example. I have in my hand’ a tele-
phone message that anyone- of .us here could have received this morning. It
reads: 'St. Philomena School completely destroyed by flr Await +your state-
ment for medli u .

- i

v A simple message like this could involve a numbér of responses throughaut”
this group.  One of you may shout: "Hurray! Thank God. Ever since the Church
eliminated St. Philomena, I've been wondering what to do with that school."
gameon% else may say without hesitation: "It shall be rebuilt, no question at
all. It's been around for 40 vears and shall continue." And someone else may
‘Say: "Well now I really don't know, I need more time to think about it.'" Re-
gardless of your immediate response, you would proha ly think a.great deal
“about the situation all the way hime. - S

s
[

This process may be familiar to many of you and is “callied the develop-

mént of a case statement. It is concise and objective when hfltténglﬁ concrete
terms. Let me 111u;trate the process another way from a Jlggat1on that occurred
recently. - -

&

Father Flynn and I had a session with the principal and head of thg school
board of one of our elementary schools. The eight-grade school  operates on
tuition only. They had come to us for our ideas on how to rajse monev for .
Dlavgraund equipment, a new:parking. lot, and an additional building for the .

;Lhaal ﬁ‘igﬁﬁgdééi




‘students came from cvery Air For

i Dn;a you havc ;pglled Dut the unique ;haractéllstl 5 ,f your school and

tD;Sistgr ”%uppudg we. gdv: you “a Lhi;k for thescgamprovemtntq
0lye your problems?"  ”We11 she said, it would help, but our real
s entoliment. We stand to lose a third of our children due to trans-
hool services an Air Force base and Air Force personnel; the
ence a massive shift of personnel this yedr.)

N @

answer was the beginning of the process for formulating a Cfse
L.¢. a statement to identify what you really want for your school,
where you arc now, and where you want to go. Everwyseducational urit under
-yuur TL:pGﬂalblllty muﬂt ;ventunlly £0 through this process, '
What do »ou rzally:want for your school? Do you want things, programs?
Jo you enroll kids to keep an English teacher busy? Do you hire an English
“teacher because you have ‘children to serve? What makes your institution nni 1que
distif@tly Catholic and-how committed are you and the school staft to this dis-

tinctiveness? T

N . o

. Who ID you serve and wh} What 1s the profile of the students and par-
nts in thl;ﬁ;ghoal and' within this community? Our principal determined her
in the world. And she decided to recruit
her futurc ‘students through a series of articles in am Air Force publicatid
thdt was Llftuldt d all over the world. o .

¥

the publics served, you can take a look at the programs and buildings that
arer now part of vour unit and begin to think about where you want to be in
five years.. Thé total dﬂil}b;T always relates*back tol.the what” of your

institution..y . N

-'a,?

The t@ﬁalTanalysis should be put on paper. It should %ptll out your in-
stitution and the degree of faith commitment of yourself and everyone in that
unit. Your staff should be able to repeat it and sell it to everyone else -

ithe students,, parents and community. : .
This concise statement is your CASE. By placing a "u" (You) ir case,

. the product in which you want people to invest their Ehlldrtﬂ'aﬁd money .

O

you have a CAUSE - your cause for seeking funding
Actually you are offering a moncy-back guarantee,

The product you want people to invest in is people - their formation and’
training in the LDSP messdge; their future con r;bu;gun to. enhdncing and
spreading that message. . o : ’ -

he bl@wn%

Let's walk around your burnt-out school. Look at the soot,—t 1€
out windows, water soaked carpets, scarred and tw1%ted school desks. Can we '
5 - e . L -
see anything left to rebuild? , ,

recall as a fiszai‘managar of a Pennsylvania diocese talking with a
pastor as we walked around his 90 year old church which had just.been par-
tially destroyed by fire. I heard him say and I remember it to this day. -
"There is nothing left; it's not worth rebuilding.'" The more he talked, the
more I knew it made little difference to him if we closed the parish or took
the $260,000 4nsurance check and rebuilt it, 1'm glad now the insurance money

i
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was not spent on an institution whose existence made little difference. The

ultimate decision not to rebuild in this instance was a good one - there was

nothing
nor what they coyLd give to the parish,.

1f

left; no one knew what they wanted, really wanted from the parish,

vou ‘come. away from this amazeﬂ and EXthEd about the pr05pect% for

your institutions, and if you can cl€agly identify and- spell cut the case
statement for each one of your units, and if what you find is quality C Catholic
Qducation gDDd mdnﬂgbment pracgdur&s and a and publlc 1magc, you will begin

E}
- - FUNDING OPTIONS
e - | Rev. John Kerlynnggii
Director of Education .
ArchleLaga of Qmaha
) : : : 4

By now.we ‘hope that you uﬂder%tand why we in the development. businesss
do not use the term 'fund raising'. We are ugnVlnced ‘that quality educat1@n,;~'
faith people, educational and personal committmént, business mgnagement pro-

cedures and good public relations attract. people and funding.

In this final aspect, funding, we need be precise and specific in our
thinking and-efforts. The CASE STATEMENT for Cardinal %peIlman School or 5t.

program d

Church states clearly:

This is what we.are all about

This is where we are . _ K '

This is where we are going : ) -

It's a great privilege and a great joy to have a part in this ex-

citing, fascinating school and we invite you to be a part of it.
i

talogug of investment options will offer you many different oppor-

&

ca
s for involyement. -This catlogue of:investment options is a group of

descripti6ns all showing:
, 0

What this program is, e.g., In-Service for Administrators
Where we are A .
What we could do with "X" dmount of dollars.

‘LM

index or list Df these p grams serves several purposes.

It is an expanded budget. Your budget approval structure
apprVE% your seeking this funding along with your refular
budget.’ f

It provides a p@rtfallo or handy ''sales kit' or ready reference
file for any p@tcnt1al investor to consider. It is very much

69




_ like the list of items available for contributors to the new
N church, e.g., stained ~glass windows, stations, altar, statues,
‘ Labernaglc lamp, etc. ’
. , 3
Your catalogue of investment options 1dent1f1¢5 the PD§51blc ways and
offers the opportunltles that appeal to a wide selection OfelQVE§tDI§,
o .
The final step in specifying investment options.is 1dent1€y1ng your pros--
- pective investment do¥lars. They are relatively easy to list: -tuition, ‘busi-
ness, industry, private individuals, foundation grants, government grants
_endOWment programs and estate plannlng programs

The Sﬁ;E; talk, mini CASE statement, the présentatidn of the glft options,
the invitation to invest, the grant propo%alx—whatever form it takes--w111
have certain common denamlndtors ard certain differences dcphndln upoﬁ&the
'+ ~invitee, regardless of whether tHe invitee is an industry person, a foundation
- repre;entdtlve Or a private 1nd1v1dualr. -
B = ) \
Rc:earch is requlred 1nto the %pcglal interests of all invitees. One ;
foundation we deal with received its funds from beer, one from a newspaper,
another from %paghettl anathar from motion picture theqtres _ As one college
president finished his story to a .potential investor,, the man asked how his
sophomore -son was getting alung ‘The college president was'aghast because
he did net, know-the boy.was in h15 college. 1If you are going to the Goodrich
FDundatlan,_lt is bettér not to mention the famous blimp you saw at the game
last wetk, - :

Other elements. Df the sales talk have to become a-part of the EVEryday )
v-vacabulary .of all the mambers of your team. TQRe a foundation proposal, for .3-ﬁ-
example. You' need to: ) Sy @ '

1)  Assume thhlng - ﬂipﬂgln ﬁarafully Your name and JDb and
“exactly ‘what you repre%ent in detail.

2) Explain you are part of a larger jifogram: - .
- a : as a part of a larger scholarship prngram

- a %cholarshlp program as a part of an endowment fund.
3) Show the-local support:and effort already 1nv01vcd '
4) Give the history of your success.
'SJ.IFxplaln the future plans_for becoming self aupportlng and
cyour tontinued effort,y ¢ :alntaln that status. - .
6) Present the budget with several options: ‘ '
~ = §300,000 will provide ten of your schools with one fur-
nlshad room and teacher for the deaf for one year
- $100,000 will provide three of your_s schools with the same . .
- 3 ;5 000 will prav1dé one %ChODlg#lthfthE same.
7) Explain your program is unique and‘ﬁg@ it/ will 1nf1uen;e others;
chow it is a pilot program. i .
8) - Close the deal; mention a precise amount “of dollars }ﬂufare
Sug@estinﬁ; ! a
s
The last of the list of investment opportunities mentioned was estate ]
planning programs. In Omaha, we have one parish that had 12 WKJIS changed;
another had 110 persons come on a Sunday to hear about the new \estate tax

o 70
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-~ laws; anothet has estdté plannSog
~ folr-times a year. Ong périsﬁph'; oL ttet of men--none profeéssional law-
f yeﬂgl CPA's ,or, tax apezlallst5==w, %lmply vigit each home t0O offer to discuss
financial plannlng. They 18arned their technique, jarg@n and 1jm1tat10n Arom
a'pfafessiéﬂal firm= of Wthh thefe are many. . : N

A

) . In chLlu%;on Mothcr getan Th; Pﬁundrcss of Catholic 5ChDﬂlb, was jn
thc faith busxne;a,; e g . ‘ et

Co .
. &

' %he had a commitment to Christ. - L6 N
' She was in the people bu;1ness; bringing Church to people.

She was in the education business, as an. 53pfé§51@n of h61 falth in. péopl

_She had a vision and that_wa; a school.
i -

=

. But she was also in the develgpment business “and she put together alfgfqt :
4

LASE STATEMENT . . . ) : . \ LA
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i° - .BUDGETING; ACCOUNTING AND. REPORTING

' Superintendent of Schools | 5. . /.
Yaungstawn; Ohlo ‘

= N . F e . o

i : - — — - o
4

|

. N ,
(Edftor's Note: Tht Tepﬁf{ on  the 1974 National CanErEHLE on Catholic School _
Finance™ COﬂtdln% an extensive acc@unt of budgeting”and a;cauntlng by Mr. Augen-

Stein. . It is ac¢amp1nled by numerous sample forms.) ’ PR
. ;,s' 1 ./ i
. . . /

{ x Y,

¥

iy : ) ' - .
The pulpo%e ‘of this papar i= to explain iLEDUBtng reporting, and bud
jng pracedures by drawing upon the Youngstown ‘experience. Presumably, this

ffapar will accampllah one'of three results: :
- - ’
x\ 1) Wotlvata those who have no unlform pIGCEduT65 and forms tD devalop
T ©.  and implement such.

) 2) Cénflrm or reaffirm th; value of uniform pIDLEdUTEE and forms- for - -
‘ “  those whose ac;auntlng zyztcm\ls at the same Stage .of development e
as Youngstown. : ’
3) Rellieve those whose system is alrehdy’
alang in implementation.

-Budggting ’ T
Bu dﬁetlﬂ§§1§ a process for ,ystematlcally relating the expendltdres of

-_fund%ﬁta the accampllihmentq £ planned objectives. In years gone by, the
procedure followed was to spend as needed, and as dlrected and then '"post fac-
tumt prov1de a rundown of expenses and ;all that a budget.. In other wafd% it
was bud5et1ng with hindsight and not with foresight. Budéatlng is really the
fgrsca;t1ng g@ expenses w1th1n the measure of foreéseeable indome.
Yes. 1t befomes more understandablc and usable with gxperlencé

" In order to understand budgetlng, one must consider it in a very braad o~
cess. That process includes these functions: plannlng programming, biid-

. PTO
g’tllg accounting, reporting. There is an interaction among each of the com-.
ponents and the first three can be tahlné place at thé same time.

~ iPlannlgg is deciding in advance what is to be done or to put it anothaf

way, -4 plan is a projected course of action. Planning is working out in broad
outline the things that need to be done and the methods for doing them to
accomplish the purpbse set for the school or department. The strategy of
planning is to dEL;de on objectives of the school or department; on changes
- that might or can. occur in these objectives and on the policies that are to
govern the agqu1%1t1un, use and disposition of these resources:. -{ésources in-
clude not only money, but also people, places and thimgs. o,

Budgeting 'is the process of expressing.in units and dollars plans for
school or a portion of the school. .Usually, it is for'a specific period of
Flme and normally for a year. ' . :

ERIC) R
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A budget is the reduction of ydﬁr plan of a ;chaal' 0peraﬁaon 1ﬂtD quantita-
tive financial terms. In the course of translating overall plans 1nﬂ% units of
production, or better, of service, number of employees, unlt% of time, income and

- expenses, delflCitan of plans are often found necessary in order to produce
the -best results. “A budget may well reveal that the results expected on a par-
ticular plan are lnadaqugte, and thus should be TEVled

The budget is an azgounting tool which accomplishes three things: -
1) It speaks to management ! Lo
2) It provides a control device
3) It serves as an evaluation vehicle
‘The budget answers qﬁE%tiOﬂ5 such as: Is the school working within the
"available resources? TIs it achieving what it set out to accomplish? The bud-
get .an an evaluation vehicle accomplishes two ends: it indicates what jobs
are being performed and how much they cost. _ ' -
» %bme_persam& may ﬂéel that the detailed work eof budgetlng accounting and’
reporting and their time Trequirement may not prpda,—-sufflclent results to
arrant such a time expendlture Such a cancluSLSH would not be zarrect
School flnanclai 1nformat1an can be used and found helpful in the averall
For example ‘such financial information can be used: T

a

R :
To monitor and analyze souréss of income and qreas @f EXPEHEE
by school, region, or diocese :

As a resource for financial PTDJEQthn; [budgetlng)

As a resource for studies for committees and boards

As important “input for decisions on szhool closmgsQ consoli
datlgnsiand rearganlzatlons

A

‘

r
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. ' TUITION PROGRAMS IN CATHOLIC SCHOOLS = .
- . e
i ST o Mr. Bernard D Helfrich
: - " © + | -‘Superintendent of Schools
Diocese of Bridgeport J
S —

i

Tu1tlon - the PrlQE ‘of or.payment for instruction. A simple enough defi--
‘nltlén‘fDr all of us in Catholic schools to: accept as the rationale for the
. existpnce of a needed and: necessary component of our financial programs. —In-
v deed,~the unfortunate ciTcumstance is thag the tuition program, in wha 3'”r
- form, occupies. a!grsat part of a wDIklng day and therefore, negates so
<=—-our abilitie& to perform as educators. Be that as it may, we are dest ,
- "live with the monster'' and further, to accept the basic and true fact that e
tu1t1@n is a necess;ty to any fundlﬂg progran fof ﬂaihallc schools. :
v : &
: I'am not an expert on tuztlan prﬂgrsms nor can I g1V§ you the furmat of
4 program which will serve your needs and elicit th¢response of your parents.
But,.in the context of being a resource person, I bélieve my sharing with you
of plans and programs I have researched, will be of some benefit to you. =~ -
Hopefully, you wjill better understand the entire tuition question and gain
some ideas of the various;approaches to.the question. -The adaptation of these -
programs to fit your 51tuat1@n w111 be the real measure of the worth of thlS
ﬁiﬂfﬂImétlon, R o -

. X . .

. The lnfgrmatloﬁ 1 4m. Sh&rlng with - you is a cnmp@slte of two separate
i'Su"egg I conducted; the first in 1974, and again in 1376. In both years, I

S A ,d?dlcce%es -allr over thé nation; small, medium and ]ﬂr?g, asking ‘the. same
:)questlan ”Dﬂe; .your diocese have a tultlﬂn program whici :an be considered
ds-innovative or dlfferant?” The ,responses reflécted an overwhelfling majority
as having standard tultlan programs. However, I did unearth a few unique pru=*'
s gfams Whlch I intend to shpre in Eet&;l with ycu :

3
=

: Dﬂe of the’ @baervatlﬂﬁs I gleamed from the respandents whlch ‘I'm sure, "
comes to- vcu as no surprise, is that tuition ‘payments, by far, arg‘ihe prime
source of support forjCatholic schools. Subsidy programs and fund raising
events placs a far g€cond ‘to the tyition programs in terms of 1a151ng peeded
‘monies. . Another abservatlan Jd- share-with you from this research is that dio-

- cesan and parish subsidy programs générﬂlly are structured to 'the financial
. ,éapabllltles of the institutions with very 11tt1e refereﬂge tD a plan or de- .
- 'sign with long- raﬂge lmpllLﬁtloﬁS- PR . . o .
. B LA £ - ) . , A
g In previous: pre:enkatlﬂﬂs I hgve 1Epérted Ol -50me unlqua tuition progr g:?
- Many of these have bsen detailed in prev1éus Catholic échual Finance publica-
- thﬂS (1974 and 1975) Some. of theEe are: S C.

1) NEE@tthEd Tultlan Pngram L .
e .2) Varizble Rating Plan - “i L -
o - 3) .Use 'of Mastercharge, Bank Americard  °
.. ~4)  Low Interest Bank Loans L
" r.5) ' Stewardship Plan

"
s

o



!
T,

Wo ather prﬂgrams wh;ch are ch51dEfed unlgue in some* way gnd warthy
iattéﬂtiaﬂ are: the Tatal Pay Plan and’ the ‘Taition Asslstamge Pragraﬂ

2o \.,~, 3 A

Tatal an’Plan

Thls plan calls far the full payment of the establlshed tuition and an
addltlﬂnal fee for "gapltal improvements' “in.early spring of thé preceding
Sihﬂ@l year, y S : X " .

3

"amauﬂt,;ar a portion-of it, can be secured at a reduced interest Trate, with”
no credit check. = Thi
. necegsary cash fl@ VEQ meet EKpEﬂSES and two, the Schﬂﬂl 13 able tQ anerﬁ

Payments are mﬁ%zgdlrectly to a local. biﬁk when flﬂaﬂClng of the t@tal

rfturn ; e

-

Key elements of this piaﬂ are that all tuitions are pald in full in the
~ preceding ‘school year, the capital lmpravement fee is pgid by dll and that a

.. local bank haﬂdles 511 transactions.
&,

Tultlaﬂ A551st5nce Pregrﬁm CT A. P ]

'

E ° ) : . .
. This pragram addTessés itself to three Qampoﬂents of the f1n5n21al plan=
for any school, ﬂamely, éstablishment of a tuitiom rate which reflects the }

approach assures the school of two things: ome, a - .

=

-

~true cost Of édﬂﬂatlﬂg a student, funding of a Tulﬁlﬁr ﬁs;1staﬂ¢e Program for

the school and IEdUthDﬂ of the schacl‘é fund Iglsln* activities, * -

- 1

" With the clear and ERPIE§5 intéﬂt @f not. d5HYin§ 1« opportunity to any
, Student who desires placement in the school} thé Tuition Assistance Program
* uses the sfibsidy received fromthe diocese and fund raising perltS to foa
set DVEIIYuEXPEH51VE costs far each. student. : ;
% s

3he ”abllltng pay” fa#tar is, buift in with thg,édditlcndl incentive, af

havigd available mdnies for these who cannot meét the. true cost for educa-
. ting each-~student. M@rexlmportantl it does, away with the perennial prﬂb—

lem q;f;iv1ﬁg th@s; parents.who ate. ”nat 1ﬁV§lVSd”; assist in some way, either

, dlrect or irgifectly. Voo : -

N 3 Addltlgnallf, 1t\§1veg th&E%ChDGI the oppartunity
for SUCCSEdgng years and%realistically address itself * re C :
sghool im terms of parental sggpart and’ d551fe to pérpgtuaté Ca glic edutas

_ tlén‘ ;i e F \.;ai§;f§§ \\X - ,i

Dne Key element” to this progran is that it allows fur 1,d1v1dugls, insti

tutlnﬂ /s carpcratlans and -athersyto contribute directly to tﬁé‘tgltlans of
:k studerfs and pot gﬂ the deficit:df an GPEIaTlDﬂZ Thi s has much merit.

¥ - i

£
7 S

It is DthQuS that there iz 1 var. -t/ of propgrams aﬂd appfaach&s to

tuyglan in use by Qur Catholic sdhpols. I'was sesrching and will continue to

search_ for uniqueness. in, deallm% “ith the tyition dZlemna. - I hope that 5Gm;
N L

‘_Qf ﬁhaxﬁfﬂg ants pissentgd here g} 1 glve you - ﬁéth% f@ dESLgﬂ youT ¢yn

apprﬁach ta;the prablem.: . : P K
l % - o . :" Qh T I ) &7 o N ; (. = [ FINNL {?‘
< . =, ‘ ‘ : -~ . e

[ERJ!:? '*.f - {v.x}} e ' - h'=i S Q;'y ;f:;fr’ :=.!'.;;ﬁ:»;
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Ns Cafollne CaPpEll , ) S “
Prlﬂcipal St.. Genev1eg& School
Th 1t:u;> dau:{ Loui 51an3

B AR B =

-

’ Lo = B . - .
o . i T P : ,e .. = -

N f%ﬂ B
é&I knéw L. have a uﬂque %tafy ta Eeil snd I h@pe 1t5 Chaptéfg’caﬂ be af o

é: And I dare tQKaay\thls in term5 Dfﬂ%plrltual hedlth
flﬁzal health. Keedless to say it will be my™job to focus
-To qndeist§nd th15 you'd hgve to, know thiwe are . aﬂd* LI

oo

2

i enev;eve » School ha% 182 famllles w1th ZBD students in grades K
_thr@ugh35§ - ene section -of each grade Our faculty consists of éight™ fulls ,
time, three ‘part-time teachers and. myself:- Of all of our teachers six are
full\ certified.. Of tho'e six ongphas 'a master's {egrée plus thirty hours,
Of the two ngti iﬂ Fled.} one, our Llﬂd&%garten teacher,* has no college work
all. The othérihas a liberal arts degree, 18 median ‘age off our faculty ‘
) 34 yearsi. The m%ggan year of experience is.iine years. Half of our teach~
_'EES have Fad- ﬁhbllc chool axpeg; .Foux of us ‘are cbhverts: from the lo€al
publi¢ .system. For seven years ﬂf&kwe have been an ail- langaculty We ‘feel .
'We, have core-a long way in these §even:yggrs: . We fégl;;hat Our financial su:é“
¥ o can call it that) has bEEﬂ‘;gskcmltant with our haV1ﬁg been blessed.
a thuls rellglcU§ schéol and our appraval in_the %cidemlcs as well. Aftev -
iy completedr our self study last zprlng; the v1§1t1ﬁggg9mm1ttee gave our
§‘p, ddét a label of, "quality--education'. At the risk DgiiDmlﬂg off anything but -~
* himble 1-would Ilke ‘to quote from thé committee's statements®on our phllosopﬁy .1
And (jllgl@n Teports. This may riot ‘be. 1ﬁpértant to yoy-but it is critical for

‘me. |{Thére is no way 1 can hold up our little 0oL)S financia} %ﬂlvancy as,
WDIth of note unlesg!yau are sure that 1fiis, enhaﬂced Eégaﬂdaﬁét ;n spite: @f
the religious and academic pngTSMS we‘ﬂ,j‘ =

§ [ .
We are 1mprassed with yﬂur p%%lnsaﬁﬁi'.ecaUQE itg focus is-that,
gospel, hope and 1ife, which Be believe the procgss .0f humani-
‘zation. This is lived at St. Genevieve's¥w We ualéiel it in- . EE ’ T
every room; it is in tle" “atmodphere we breathe. Simple in-desigh I
. and struqtﬁre xr phi losophy nourishes ‘the humah spirit, from
' within by §uppGTtlﬂg self-esteem a5 thg foundatiog upon which toy
4 build a people who can.increase lanEnzltlvlty! compassion and . . .
hoﬂe:ty The, 1iving reality we experienced here cannot hefhsbut \.E - (
inculcaté those vatl ég long cherishéd by the Chrlstlan people. - ST ),
,héugh glVEﬁ more 1;J'thaﬂ service 1n many, Ségmentz 0 f sac1ety '

" We have' “come frﬂm a 7oint Where self CDHSClDUbly arid” unsure(of ours;lves

we” strugg led hardest gt being Ur be%tiﬁn 'the spirit realm.. And! now to. t
4 point where we have won A plé'e in our archdlDEESQ\aS 3 schaol*w ere' our Lafﬁ'

work and word.are aliw. , .
] .ot o - " e, a e
. . - L
5 . Y teow . s 7 :
LT * e . (76" v ’
& - - (.=
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) taﬂchers

~where in SQflptufE does it say not to.let the parish

iyak

year for fourth grade to a stabilized faculty commynity
- no changes in our full-time roster for three yearsenqw

'5) ?"W” have NOT éﬁe from

a

H

- . SR S . o
. To get 10" the lent frém;which we've come to the present point - finan-
ﬁ;ally Speaklngﬁ : T e . . -

7

,%;-rcm a point when I can remember well knaﬁklng on the -
rectqrx_»'ég one ‘fiight in tears to tell our /pastor we couldn't

: E_né&t dayﬁ& ‘payroll. Job- llkE charactety that he is; he
laughed ‘at.the-old familiar plight. Naw I don' t remember haw we

made it but two; months later he—anéfour scheol board president
~ “'were 11tef§11y§begg1ng favored parishioners for 5peclal help.
! They had to raise $5,000 to meet ‘the summer payrall '

g

Taday, w:x.th ?bgdget of $‘109 QDO we. have some. §4, DOD 11i savings., It

appears Ehaf we'may not. ‘need to draw a2ll of our. pé%lsh subsidy of .-

%20, Dﬁﬂéfﬁr thié. Yyear and our Home+and School Assctlatlon has at

- least $8,000 in savings. Our, tuition is $240 4 year-at present
s 15 belawrtheigrchdlacesan aVErage of - $258 K A

7 1

W@fve cqm'?§rﬁm=a*§é Nt whér e parlsh EDUﬂQll serlausly ques~
tioneg the; é@idlty of keap%_ the school apé@gghaviﬂg just lost
‘ Qe An

__ the SéhDoI?Sigte:sypf Notre Paget and: haying’ 1€ss than 10% of the

5@ Lo a point-where it has
y to_the “tune of §82.00

: E‘lD@FHhildrsn on’ our o

Yare paIlShlﬂﬂers L

o & '_gf?f

We hé@; alsa-cc@e to the P?Lﬂt whers Dur SEhDDl anrd,gs re-
‘ching ways to get ouf’ i?m%%lés to . recagnlze the rhéqylty'in~,

our syétem aparishlanerfvs n- parlsh%on%f’iigh_éuppﬂrt of- :

L . 7 "E""'}\ .

We- have come from a pGlﬂt whilfre we ' had thrEE*teazhérs in one
w1t’

parlshloner AV |
moTe than ttiplgd 1;5 annud
per chlld pe" year And

x

anticipate no new names, on our roster.for next year eith r

'We have come from a pglnp where me%@'surv;val was the. chai%gnge -

of the haur to a p01nt 75 concern now fan the [numbers walthg
at the doar : »

were far+below thei public school, gounterparts. Wy are still
at that point and what's more the gpp M widening.<Our con-
tleB{%§FEETV1CES th;s year - mind Aou now for an all lay % &é

: facuity - 15 some $25 DQDgeylth an aweréfe gap ﬂesrly of §

per teacher R _ J

. B L P . b g,

;pafenis

f
. So muﬁ% h “for thp seéven year PltEh *How we'Ve arrived ¥where -we Jare today -
1y we've afrived thére is-in a WDTd SACRIFICE. Tha wh@%ggg%mmunlty '

\ ' Hﬁ i
point [;ete our teachérs'ygalaries._' T

T

staff, parish and. éven the ahlldrensﬁhad to give. 1I'm a bY¥g believer
4in keeping” everybody informed as “to_who's deing.what sacrificing. - The Lord:
“&eminds us not to Igt our left hand know what our Tight hind is doing{ but po- -

Aduntdl Know what tha

] ¢ea§hers ar§ig1VLng (The Lord used the poar widow t% teach by é%ampli )
Y HEPIL R AT, W - .é T L‘ . S -
?(ﬁ. »=“£=“ .,ri, , . : v- .. 5 . Y ; . f_. L
V‘!!B' o "‘3; A . o !i:f ‘

Y
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) L, A
d@es the Good News 1ndlcate that parents aught not to k&;7|what the’ Parlsh is . -
sacrlflclng Very seriously, that Script re quote has pragued‘me personally. T
B because for four years I' have not accepted “the- annual raise offe ed in my’ own
F salary ley recently have I.let parents and parié%akncw this ”bllily be- .
cause I beﬁleve that.spirit begets splrlta ‘And' a_sense of what is b31ng sac-
rificed may ‘motivate others 7to do one'of ‘two things:” at wcht - .Stop complains
ing®% at best - make their own effmrb at saquficiﬂg aor at 1east EECEpt thé sac~ "’
. rlflce put upgn them RPN - S . ; .

&

. Rggard133§ Df our own personai
T whatever; the ;easong thatiwe dre in
is- b31ng ‘served, And ‘many pepple
tian Communsiv exlsts until they 5 Y : 1
~ Threy only begin to see this in, actiof whe ;ya Spell it out fogr them. Theh
- _%hey begin to take pride in wWhat’ theylhf“nﬂtqggéa recognized as their’ con{rlsj
butlcn Ideallyi of course, tﬂshaula?be the @fﬁer way around: the Christian
Commuﬂlty is,"formed and "takes, tbgethar he necessa:y stgps for the common

'::ndrfﬁe Lord's ﬁur se . .
the degreefﬁn whgch%muus- :

good is being served:

gaﬂg as descrlbed in ‘the Acts of the AEDStlés (ﬁhapter 4). The community of
'believers was of one heart and oné mind...nor was. tiere anyone, needy among-
them,'" - But St. Paul in Philipfians teli% us  that- Tegardless of our motives, . =

* . be they %peclﬂus ox pure if thenw11l of{the Lord 15 b21gg served that's g;at

counts, / S _ i

We" believe’ that our children ¢an best ﬁppreclate th21r~parents th21rﬁf o

school dnd their parlsh if they havie some 1,ea of tha.effcits of each. We - ';

- also-giver thgm as maﬂyfﬁppDrtunltleS¥ﬂS ppésible to make cdntrlbutlans them- '

.2 - selves., For'example, for the parish fait¥' f_'ggra the clean-p. fDICE and w1th?g"

the exceptlan of moving heavy e@h;pment they set the place at Tight gain after

_the éa;r “Last month the 280 of Ehem-%gld 12 000 bars of candy. in’ t) weeks
time;’ the proceeds of which finanded tsiﬁher bonuses ‘at an: average of $20D .

per teacher. and funded our bonus ans program 3

£

e K : Py , :
Y ny Welve come a lang way in® reallzlng that the;e ‘arefheans to use our dol—, -
%ﬁ- Tars 3T E!budge¥éd am@nt for teacherg@»pay in/g way- that speaks louder than -

'+ an anpual \Njerement  might . Thereiire what I call "Beyond-the- Erlngé benefits.’

« By d4 tion these bénefits have™o be: of the eggraordinary variety. giere is- ‘
my , Tt éf'tﬂumb test tgét stuch a beng¢1f Must pasgzﬁﬂ be deemed : Beyond the- - ‘ .
Fring Qit must evoke' ¥rom me the fo''ow’y reacti "Wow, that wquld never
havé happened to'me in thg pubilg scl 152 TP S Lo

g"

GlVEn a flatggﬁm eaﬁh ygar for wii: b to uzeﬁfar fa;ﬁL Va
v - 15 always set 'aside. for these Beyond: thefFrlnge benefits. _
~ Jhave used at ieast‘l@s if‘thoSe all%ted fuﬂﬁs -in the fDlleln:ﬂwagg

Dun;teacség attendanFe zéQ?',
ery gmportant t our(t
"Ne. board'4 dewisi®n), Eaér7t ach do
baﬂus day%;%hls year. These a;& two § \hich théy'céul S L
SeIIgE pSe as thEv\wl%h;g ”'§61ve fdg them pET diem ‘ -
any€ > during the ear ‘The. ,idea was well". r8231v; ) L T
7 ) ;Z r SP e out’ on behalf of" the fi:ulty; goved in pgrati: o, ‘
. ' tu,e For'the good will of- the board. 'His twa ddys: would, cﬂﬁﬁ o
‘ . . the 5ChDﬂI%§54<§D At the mast==he woud d hardly have n@tlgedjp,
AT 5$84.00° lﬁ%gEﬂﬁe im, salary this xggr : K Rl e sel
A PO ,
) ; A Ti v ;“;,}; S » L'.!;.- o ) 7& ”_"»%“""J_K . L ~.> E - - y .v_..~a2 L
a ;h.-! y Y r,,.;f L= » 3 i . ,‘ o ) p— , 4
. ’ Tag L , § . / ¥ : = * - : an * £




§ 2) Eacﬁ'éfggﬁr tegchers is . glven $ )0 to $3DD annually ta spend on class-
a%ga - room néedd- and teaching: alas This has. done 50 much to 1mprave ma- -
o - terml‘se and fruga ity in SPénd:mg :

3) - The Home' and Sthoal Association hD%t? a fund 13151ng~éVent that 5pe-
cifically ccvers théir Chrlstmas bonus to the .teachers, '

4) - Every Wednesday afterngog our faculty workshops for an hour after
school.' .Teachers are hired on that condition. Originally the, Chr15t=
‘mas’ bonus came on a Wednesday afternoon as-a gesture of appre iatior
- not pay - for thbse very a¥ternoons. All of the teachefs ha agreed
JE " to stay. weekly without knowledge of;aﬂy P1nd of remunar"tlan hefore
= . hand = : ’

o &
¥

urs per semester towa d a degfee
fflcatlaﬁ, our S§h,ul pays'a -

3;;5)- Fcr any inlege wérk up ‘to threa

e rrlng any crisis at Mardi Gras time the teachers have come to ex- 7’
. : péct a Fat Tuesday. In kTeping with the tradition that stored up'
S food'.is used up (in this(case®before it has*to be returned its.
o ' source perhaps), funds afre used likewige- in the form of meti ‘\

pay™ th all teachers checks are al;ké and they know it.

-

Shart term.summer jobs “in program plannlﬁg are fundedsgt’regggar 5’6: ‘
,tafy fo} teachers’ who ara i t;ed to. w;rk o . A

- Often the, sghual petaﬁg@“ a:hers to attgid specifie warkshcps i S
Sometimes ‘the. ‘teachers request’: to attend some such in-service offer: g il
.ing: "Thesé are funded byﬂﬁie §_h0a1 ‘ Usually the fees and a per .y
“difm stlpéné |are m ften ﬂlgi preparegbax lunche% ﬂﬂd Even pggsf
~vide the tran partgtldhsﬁ) : v v .

no maney is glven GI 1_c31ved-— only lova Agé”these are the Clxnﬁhers, thes={_a;\Q
are the.times that "buy” men's souls - not in a mercéﬁary way but in a cup t
) running over kind of. charlt%g This i% the maglc that- makes for staying power)
" Last year when I pﬁpped the \big. questhp to a youj' single teacher, “"Will you
-be back with yg next! year?" She:replied, "I'm-caufht just .as you are, I can't
‘leave." 1 resisted the temptation with h%; I won' t with you]’ta gﬁy "T'm
%%;ﬁiaught I'm not even tempted ‘to leave.' Thls yeat 1 think. %he's reached

t paint, tod. ~ A 3,'

B

=

'l.SDme of our beycmd *‘beyond the f mge" ben fits are: ?
?1 ‘ﬁ L i : 0
;.i,é o 1) We have‘g femtaii;lc parent‘ vclunteer prc&grﬁn ; Moms are engaged in. = ¢

formal, paraprcfe551onal roles in the classrgﬁms partlaulﬁrly in\
: our readlng Prbgr ~ Our §}§iar is complétely staffed by volunte
Duty, clefl", wark dr1v1 g; plc +up and«delf ery "service, tehtlng;fégf :
.. tutoring.’ yDu'ﬁame At - our par: nts do, ¥ Last year every one / & . %
. = -of our zlassrépms was“pa%ﬂteéiby a-team of Its teacher'plus its -
‘parents. Oné déaﬂ a- schoﬁl “bbard member - tg@k 1t .upon himself. ta 5w
]stéam clean the’ bu1 1di ng on€ weekend. | . - .




’ a b &
. N & £
. L o e
2)' Dn‘anoéﬁér-cc2351on we went tWEnty seven days without a ganltcr -
It was the first. (and I hope the last) time. the toilets were o’
cleaned by a team of the pr1n21pal and local patholaglst'
!;%) Dufing&the_gascliné shortage one mcﬁ“actually camg to school ready 5
" - to shuttle back and forth with one.and then another of the faculty's
< ars until she.would”’have had them‘@ll tanked up for us. We.put
gpr feet dcwn That was too much.. | s " v -
, : S . Y fﬁ
' “I cculd go on and on buk I- “think I'va made my" point that spirit “does: be!
get 5p1r1t You get the f ’,:ng after a:;ﬁlle tiat parents dnd tedcheirs are | .
ﬁiylng tQ out .do for each other. e i,
iMy favorlte per énal chtrlbutlap to eagh 1nd1v1dual faculty member is
a day (one in thg,yeér) when I takéw:zear place in .the E—:EﬁrDGmQEQ that they‘
‘can make a’day of retreat. _The onpy Sflpulatlons,are thag ey get away from .

“home, usually td & retreat house, where they spend time'w: ﬁthe Lord and .
themselves -and that they. -sha pe_the fruits of that day with us" at &ur next

: Wedngsday, wﬁrkshDP = Weé try tD $chedule that day when they would like it. Thggé g

¢ entire 'school - :Dmmunlty is. as<ﬁﬂ_ta join 1n prayer for that teacher Gﬁ that = =

. sPgeial -day. - | . T . , TR
e, D R

Dur focus in th§§e past few years has’ bEEn dlrected at 1mprV1ﬂg thE“LGt
@ of our teachers.. I felt we -had succeeded at least to some degree whem one . . ° .
© ‘of them (a publlc school, teacher who transfe{red to our schook. at a loss of °© N
- -over $2,000.00 in salary in d@lng 5@) remarkeéwthe other day, "Our teachers

Aare spplﬁéd‘” L e ) e L , o
- - K = . o i,_" i . s g f

. " - ‘ . a . o
=3e} ggt our famille% to raéognlze the abllgathp '

gﬁ the schﬂol as an EKtEHleﬂ(Of
§v}

e ﬂur fask th1s»yea§ is;
e that i%ours, firkt to the church, and“the_w
-, sthe churchs ih" terms of support, The quetiTe.
» . not the mast@impcrtantﬂaﬁe the community i%'f&czng 13 setting itsAp;i ri
' ut- I'dare say the .(Christian value and principle involved is’a top le

’;lf we arj'Cathollcs flr;tgfouf‘thurch is our priprity and the welfare" Gf&thenk
ish ~coimunity should alba be\our congern. Therze mist be a mugggl !

are of the buMen as well’ as the fal,e, Our church so vélues the school

¢ that it has been willing - in a~£ay ly spirit - to make whatever: sacfﬂflces :
T .are necéssary to maintain it, Ouy/ fequest has not increased in- three years - -
(Andawhat with the depre:;a;;on of ‘the dollar we can look. at the malntendngegg :
level of “our sub51dy equivalent to-asking® less and less.).. Qur subsidy is -
royghly 10% 0f owur: ﬁé&;sh pudget and '18% of our own. Thé& the parishiite
school Suppgrt of .paramount, importance is.evident in’ the;r respomse.
. berYof thiggParish’ Counci}, ‘I can attest to the fact that,hg-gepmber has ever
' questioned (at-a meetlng-where it E?Ould bé questioned) the, fact that 50 mugh:-

weht for so few. I believe that tife council shares in our prlde in our little

_schaDl and ‘is’ ;Dmp; tely Suppcrtlv of ‘opportunifies (likeymine in writing this
.article) tD Ehdré our ) Dd hews hey@nd the cohfineés Df‘,ur azi§h lipes. o §$

a

'-K

- It Lns me to-.téell you' that only flfty pEICEﬂt of our pﬁrlsh ,amllies in
el %ﬁhcal ate= *?reseﬁfly regulzégfnv lﬁﬂg users.: It is our school h,, dVE CQﬂ=
E} vegtion spét Ahis. is din sha trgdighioh o Sur-ﬁy losophiy# As of this

“*ayEEFéﬁ%regiggié QQ:311 fgm% ie's must ) Tﬁ;bgﬂlzeé as regular g@nrfbutgrs ot

\ . . L s LR ‘ o -
nobgie s - R < T - e - : : om & .
AR Ny = ,fff ) ] - I SP }!\/_ : ¢ L e ‘g\‘ : [
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be ElﬂSSlfléd non par;shlaners and axed accard ng 1y
even advising what each -family should give, only th:é they glve
ranking their reason for seﬁglng chlldfen to our sc

‘tije indicated in a Eoll of all parents was to give Yo
Va{uesg Must this not bégln -with éuppi§; Qf our chu;zh? -We 1 ,

Thls issue of church Suppgrf\i!éhl1gﬁts the need: fDr everycne concerned
|

T B

swith Catholic Educatan to be :ieady that our schools must be Christian® in

philosaphy. They must be schools thn respect the teachings of the church

thay :, . { . ’b“
e RPN
1 belleve it of” crltlcal fmportanﬁe that parent%zand faculty be in on - o
.the on-go ng‘develcpmeﬁt as well as the 1mpleméntat19n ‘of ;the school philoso- =~ -t

:phy. I believe that. #1 of us. negd‘be generousiy committed to that phllascphy
1 its' chief administritor,.to interview all incoming teach-
in the nght Df thg phllcsophy and %gals of the school.

It is certalnly my‘ho - and has. been my prayer - that . I might si®d some
new 11ght;§§rav1de sam naw pD551b111ty for a school like-ours that believes %’
*? 1es "tosthrive B cause the Lord wints.it to. Long ago-1. dismissed the,

: ' *ﬂ keep goln ﬁgg what we . will and what we can but the an§§
ts w;;h,the Lard thé supefnaturaL supeTlntendeﬁt"a s%sﬁ

\ k3.

,m

-miles §§ go 1n4rﬂatﬁlﬂg some undgrsqgndlng Gf what is rlght and*}
ask -and what to expect of those upan whom it is incumbent to_ A
" for & tﬁﬂllc ﬁguca on, . All-things :considered, I feel a bit.
B whc gdve her own niné- waeks appralsiélof her dear little lad's
mhance in. Echo&!? - '"We ain't what we ought-td be, and we ain't what we *
w111 be; but at least{we sure a;;.n "t whétfwe was ! '
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‘ VDLUNTARY SUPPORT OF. cATHDLI'@ SCHDDLS
' - gin”the .‘ _

CENTRAL CITY OF MILWAUKER ¥

Y Rev. John Ha’nléy
R © % | Superintendent of Schools -
I S gFSVLMi1Wnge$;'Wis:onsiﬁ: '

;} done VDluntarlly ‘For elemagtary SEhDDlS sup ft has come tradlt%@nally “From
.the parish. Thls\gEipart in turn, is ccntributed by parishioners. Tuition
is frgg%{ paid by pa¥ents who choose to send their children,to a Catholic ‘
school.” Foundations, and, at times, business firmg contribute to the support
of Catholic educatdgn. No matter how flﬁanclng is pbtained s basically, it
comes voluntari 1y} F : '

G, - In many parts of -~ the\gbd try, there has been” 2 'varjation in the method

©° ..in which voluntary support C 5 to the school. A diocele or atchdiocese col-
lects funds freely Ziven and 1n turn distributes thém as a subsidy to schocls
in areas in which the population is one with a-low income. Ehl& concept of
subsidy has caused certain problems. As financial demands hdve increased, sSome

gloceses have been forced to suspend SUbSldlES to scehools in n5ed. oy

-

of ’11Waukée, the cangePt of arﬁhdlacesan subsidy is
ghort - tWo- -year pEIlOd in the very early 197{%
part of the Archd1ocesa for® any schools. US-
from expérience in the inner city of Milwaukee,
untary support of the schools raﬁggr than arch-

& 'appf@aah.far Suppert; o : s

- -In the Archdlqzese,

.almost unknown. . Apart .

" ther® ha¥ been no subsi

&8 5  ing Ceﬁiéiﬂ case histori
the pojnt will be" éZde ‘that

, di%cesan sub51qy i St’ll the S

fn the latagigéo s, ghlrtee, ‘atﬁp ic schaols in the inner glty Df k£1=» -
waukee chosé tD leave the Archdicebs “system and become cnmmuﬂlty schdols. .

‘For practical purposes, the prgsence of a Cagtholic S;ho Jin the inner ,city was
‘gone. The &chools remainipg; On the pg rlph sTeThe ‘inner chty.were badly
shaken by their own: flﬁéﬂggllfd;ffICﬂl ies %id byﬁéhe experlencf “of the cogmu=
nity schools.” Today, ofily §OUr o urhﬂse community schools survive and three
of them are in difficult fipagcial- '

rgits. - ; Cor
?i N : S VR

f’@baces of - theg Départg
t 5

., I the autumn.of 1978, ‘a mg%tlng wa? ﬁéld uﬁder the
ment of Education of thHe 'Archdidcese to consiger the finangial situation*amd
other matters concerning the Catholié schoai on the periphery bf the inner
. city éf% the remalh4ng cammun%{y schoels -in - thg 1nner city. L; +

. N . .
. r - . |

Ly

B =Dna-g£ tht? 7th-r

—~ B




| Y
" meetings. Pastors of the six parishes and. prlnc1pals of the schca%s worked -
tﬁ?ether from the beginning. Out of that planning came a comprehensive prG*

1 fﬂct under the name '"The Central City Grade School Pragram A ¢
B ‘i‘\:

t
v

The flISt concern of the group was to strEﬁgthen .their flﬂaﬂﬂlal gsitua-
tion. Their .efforts concentrated in two areas: increased igternal support,
and a quest.for additional external support.

5

# - ¥

The morale Df the partlc;paﬁts 1n1tlally, was very low. There wa$ a
feeling that it was impossible to: increase support from a. dwindling mumber of
parishiongrs te support schools maintained by the six parlghes Wcrklng tD“f
‘gether; however, a .professional fund raiser was retained, dhd, to everyome's
surprise, ‘each of the parlshes was able td incredse support from the parish- - |
ioners in thd local .comminities suppartlng the ‘schools. In one situatiom, |
“that had appeared to be hopeles% 1ncame from parlshLOﬁers alons 1ncreased by

$75 000 in oné year. - : ; . ‘\f,:,, C

=

o

The Central-"City schools retained their own deVelapment dlIEEtOT afte

thelinitial year of planning. This director developed publicity tethnlque@

: tq_'ell the story of the schools to the community outside the 1mmedlate nelgh-

‘\bf‘food Approaches were made to foundations and to the business cammuﬂlty
for suppazf +External fund raising was done :in two areas, gaining s:hoiarw

. ship suppért from foundations for the very poorest of students, and | 1nlng

* unspeaified funds fof the general operations of fhe schools themselves, .In a

iflve -year period, more than $250,00% has been ralsed frem external sources,
"Thet 'most promising effort is still” toSfome. <THe president of one of the na-

 tiomwl breweries with headqmarters in Milwaukee, galong with- the pTSSldEﬁt of ’

égcne of the 1arggst'banks are in the process-of organizaing a comnittee from

wthe bu51n355 cammunlty to further support for the Central Clty Fragram*

&

~ befgbrid, fundaraising: —
oh T

" , B i

Tha\Central Cltyieffo;t h}as these unlque featu’

: 1) A successful &ffort has been made to enrlch “the currlcul
o~y of the six-schooTs through joint plannlng and sharlng of
e Cy IESEprces - \ :

cegul ag eetlgks of the group (in which, each schaal is”
;;Eented by tRhg pastor and the prlngipal have strengh:§
dethe 1eadé%5h of the, ?é ‘areéa becapisé of ally !
751ved nea&iiand mutually agr;e&%ﬂpon 50 ut1@n§;§§ﬁ

Y-

. L 7% o . y ’ <’\
The . Central Gdt ‘Prog%§F 15 able to galn access. to supﬂ S\
\ _pgrt1Ve efements worki I ~511F 4 .

" begn- achlev alone 3;:’3

'day,.ihraugh succe;sfu;«é'f
_increased voluntary’ support Ear tha(
- auld b callad“dffflcult, but th




befare Apart from the C@p

. vepy recently in th’”
: gft the systeh ,
the inner city.-
school's c@ncept

3 thirteen Eatholic‘séhﬂﬁls
“jis“located at St. Leo's.

Mieo. School." Under the.
% tHis year was very doubt-

L
¥ ¥

""A’new pastor was: assigned to St. Lec' s’ thl%,paST fall H haégﬂeveloped ‘
3 re-opening of
tem. -

LED S:hool in the Archolmze%ean 5

fSChocl as a Eatholli St

The new pastcr detérmlned tﬁat apart from parlsh sub51dy and tuition,
§60,000 a year 'in addltlgnal funds would be needed to, malﬁtaln the q§thallc
school.

B He proposed ‘to apprcaﬁh six parlshes in the outlying parts of Mllw&ukqgf:h
Ccunty and ask each of them to contribute at least $10,000 aﬁnuaiiy to the
“.support of his school.  St, Leo's will re- e-open in Sgptember 19773 ' The §60, QOD
and more has been pledged to meet the ne d Eubsi&y,r=T§E apprc & Bere way
toyparishes ‘directly. The Archbishop~was nDt asked t%*ﬁTace an ‘assessment on’
. any parish. Rather, the pastor of .St. Leo's approached the decgsion-makers a
~in the outlying parishes and obtained their cooperation.  The ifodel agdin 1ﬁ“
dicates that a voluntary apﬁﬁal can-be more %uc;essful thana &esented TAX .
imposed by the Ordindry of the Archdiocese. ¢ - ' g T '

[

" -« The experience gained,. the #ixample of Ceiitral City fGrade School pray
¥ . gram; +the.new St. Leo's modal, § orces t jdti®tn that ay g
grass-root level of the Cathgl pudation SUppoTt is the Rey to f
- talnlng schools in the poorer- a¥ urban certfers. _The best jfiethg
-~ making this appeal is thro h urtt ¢tlon on the pﬂrt of all]( the s< f"

involved in a central cityy: "In thig unlty, there can be greatg
Ehoﬂsizppréached ,there can be greater COOIdlnétlﬂn of programg

“and ab@ve all,
—~... therejan be mutual Suppcrt of one school to thﬁ other~_ ¢
. \x - ‘ il . f ’

'\ ~Th ?éxper;en;e galnad in the pait few .years in the Central thy of Mlln.
g;waukee can be. fummed up’ 1nithe simple concept, ”Werklng together gives Strengtha

(ith added emphaﬁiguan the|idep that Strength comes through emphasis on 1n« ‘ ﬁg
y 9/

creased voluntary support Yor /schools." . N v % f@ E
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